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fNTRODUCTION

The State of Alabama lies in the heart of Dixie, and Alabama
- State Uuiversity is located in the heart of Alabama. Both of ‘these
institutions may be proud of this fact. However, these two mstitu-
tions cannot review with pride the fact that within the stafe there
are over one million individuals 18 years of age or older who are
functionally illiterate. It was perhaps this fact that stimulated the
Alabama Department of Education. the Region*IV Adult Education
Staff Development Project, and Alabama State Umversnty to joint-
ly sponsor-a proiect designed to help decrease the number of illiter-
ates in the State, Illiteracy contributes to ignorance; ignorance per-
petuates poverty; and poverty breeéds crime. These factors give
. evidence of the need for a program to wipe out illiteracy. During
the month of September 1969 a project inadult basic education was
nitiated at Alabama State University. During the five-year interim
the project has increased from one part-time instructor with a class
of 25 students to a graduate program with three full-time instruc-
tors and approximately 800 tuition-paying students annually. Pro-
grams leading to the Master’s degree and to an advanced six-year
+ certificate ha\'e’been developed. The programs have received much
Ws\a\?d attention threughout the Sputheast.

' sl

This report briefly describes the development of the ABE Proj-

ect at Alabama State University (ASU) and the Prgject’s transition
to a graduate profyram during the five-year period. "No attempt will

" be made to discuss gl facets of the activities involved in developing
the program. Neither time nor space will allow that. However,
some,of the activities ¥nd procedures considered to be significant to
the Project/Program’s Success w111 be presented in thrée parts. Part
I will be concerned with the initiation of the Project. Part II will
deal with the problem of staff development. Part III will deal with
- program development. '
]
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INITIATION QF THE PRQJECT -

Beginning in 1967, under the leadershlp of the Reglmal Office
of Education, the state directors of adult educatlon in Region IV de-
veloped a close relationship. They designed a project for building | =
resources to train the large number of part-time teachers employed
in their programs. Washington funded their proposal under the
Adult Education Act through the Southern Regional Education Board
in 1969. ASU was one of two institutions selected by the state di-
rector to participate in Alabama . PN / 1

./

The project was initiated by a letter firom the‘projéct director
to the University President in July, 1969. It provided line item
amounts for faculty and secrdtary salaries, fringe behefits, gradu-
ate qt}dent stipends, consultant fees, travel, supplies, materials, and
equ[pmeﬂt It also stated the adult basic.education services which
the state directors in Region IV, in concert, (lesired from the train-
‘ing resoyrces they envisioned as a project, and H%ped would grow
into a permangnt program: ‘ - \

I

® ‘graduate-credit courses offered on-campus v
e graduate credit courses offered off-campus

® faculty and graduate student consultant services to local ABE
program within reasonable driving distance

o faculty and graduate student participation in state and re-
gional planning for staff development

The administration and ABE staff at ASU proceeded with QAue
haste to establish these services. The requltq were large campus en-
rollment, larger off-campus enrollment, more requests for consultant
services than we could provide, - full acceptance into the planning
councils of the state and region, and a feeling of gratification that
\ASU, a predominantly black institution, was in a position to influ-
ence sq_greatly the education of, all undereducated citizens in Ala-

'

bama and the Southeast. ; . N '

Because of out succegs, the ABE staff at ASU is constantly
confronted with such questions as: What are some of the unique
* features of your program that have resulted in its apparent success?
How did you devise some of the innovatfve methods that you have
used* in program development? What did you-do that was different
from other ABE Programs? How were you able to recruit and retain
such a farge number of enrollees’gin off-campus courses? How were
you able to gﬁain so much institufiona\l, support? How were you able

O

)



to involve such a wide array of péﬁonnel in program development?
To be frank the ABE staff at ASU would take great pride in answer-
ing “Oh, we just had the ‘know-how'; wé had great insighits into the
nature of the problem, we exhlbxted exeelléhce in planning; ete.

“and ete.” .
\

Would that such responses to the guestion were true. The fact
is — and this statement is by no means based upon modesty — that:
the staff was making a leap in the dark. The program was not as :
efficiently planned as the results seem to evidence. The program,
like To 5\ “just growed.” Needless to say, it was given great im-
petus by the adnumstratne and instructional staff of the University;
by staff members of the State Department of Education; by the staff
of the Region IV Project at the Southern Regional Education Boar d
.(S'REB); and maost of all, by the excellent group .of students who
enrolled in courses in the program. '

Here we would like to emphasize the point_that devélopngent of
the program did not follow a sequential pattern., Many of the tech-
niques and ideas evulved simultaneously as the program developed.
Thus, in reading this report of the program during the five year
period from 1969 to 1974, one can, un(}élstand how and why certain
items may not be .positioned m a sequential ordér. It seems fezmble
to present some of the techmque% that were merely “stumbled upon”

LA

but proved successful. o

« 3
PROJECT TO PROGRAM

Thougﬁ there are no distinct lines of demaxcafﬂon %eparatiné the

" 3 I"mject at ASU in addlt basic education from the Program in adult

‘ba"slc education, there is a difference between the two. And though
”the transition from Project to Program was smooth and well- coordi-
n'lth their differences should be noted. Differences existed in the
purposes of the two endeavors; in the imtiatory steps taken in the
tasks confronting the ABE staff; in the techniques used.in developing
the two programs; in the utilization of other supporting agencies; in
the use of graduate assistants; in the development of materials; and
in other tasks too numerous to mertion. Whereas durmg the Project
thRe Jmajor task was that of lmtxatlon of the Project, 'the major task in
4 /Program was that of continuation of the, process developed by
the. Project. *The Project was concerned with the job of pathfinding.
The Prgg‘ram was concerned with path-development or creating new
av nueq to reach foreseen goals. The Project had to proceed without

precedent along untried paths. The Program had the advantage of
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Pprecedents set by the Project. The Pro'ject affqr(le(l the ABE staff
the opportunity to acquire experience and expertise that could \ylell be
used in developing ‘the Program. . ‘1o

During the early period of the Project it seemed 'necessary to
came to grips with at least four differentrtypes of tasks to insure
success.  The identified tasks were: (1) the initial tasks; (2) the
developmental tasks, (3) the operational tasks.” and ,(‘4}) the crucial
tasks. -

The Initial Tasks : :

The initial tasks seemed to cluster around five problem areas:
(1} cecuring adminmstrative sanction, (2)° developing institutional
sugbox'g {3) securing a competent staff to (levefop the Project, (4)
developing staff members of the ASU faculty that could be used as
instructors gnd consultants in the ABE Project. and (5) developing
courses in ABE that would werve to increase the capability of ABE
teachers in the Program. ' :

Securing administrative sanction. The first task of the ABE'

- staff. to secure administrative sanction, was made difficult by the

{
ERIC. K \

fact that at that time the ABE staff was comprised of only one part-
time person. Also the task was made more difficult by the fact that
university adnfinistrators —- being hard-pressed for funds for exist-
ing programs — were somewhat reluctant to institute new programs
that had not been tested and tried in academic areas and that had
not vet given promise of adding to the status and stature of* the uni-
versity. During September 1969 a conference was agrranged in the
office of the President, Dr. Levi Watkins. to discuss the Project and
.its possibilities for development on the ASU campus. The conferees
,were Dr. Watkins, President of ASU; Dr. Edward T. Brown, DiRector
Of the Region IV Preject: Mr. Norman 0. Parker, Coordinator of
Adult Basic Education in Alabama; and Dr. Marshall L. Morrison,
recently appointed staff member of ASU.

The meeting prm.'ed‘ to be quite fruitful. Ahthé outset of the
conference Dr. Watkins made it clear that he was glisinterested in
dny “flv-by-night” project or “crash progr;ﬁxm” designed merely to
satisfy the whims and dentands of a fickle puiblié. “However,” qta.tQ(ls'
Dr. Watkins, “if you can give me assurance ¢f a céntinuous program
that will make significm\contributions to the academic services of
ASU to the State ot_';:}]z;banm’;l will provide vou igjth at’(,least 14 fa-
culty *members to work in your project tomorrow morning.” Dr.
Brown and Mr. Parker accepted the challenge by stating: “We will
finance the total pggmm in ABE for a period of three trial vears. '

- 4

IToxt Provided by ERI




If at the end of the three vears the program has not been successful,
we shall count the effort as a misadventutre and Alabama State Um-
versity will have no further obligations. If on the otlier hand, the
ABE Project at ASU proves to be successful and self-supporting rela-
tive tn finance accrued from pupil tuitions, we will look to the Uni-
versity to continue the program on its own, augmented by whatever
financial assistance the state department and regional project can
provide for the program.” Theschallenges were accepted by each
of the conferees

-

Salanes for personnel, materials for the program, necessary
equlpment clerical assistance, and graduate assistants were made
available by SDE and the Region IV Project. Office space was
made available by Alabama State University. With one part-time in-
structor and little publicity of the new program, the beginning seemed
to be dismal indeed. The reverse was true. From the first night
with one class composed of 25 graduate students to the third night,
the class had increased to more than 50 in number. We wish to
emphasize that, had sanction of the President been denied, the pro-
gram could not have been attempted on the ASU campus.

Developmg mﬁtltutlonal support. De\elopmg mstltutlongl $up-
port proved to be a more‘difficult task than that of éecurmg adminis-
trative sanction. There is a distinct difference in the two. In secur-
ing administrative sanction — in most cases — ond is merely: given
the “green light” to proceed under pne’s own steam. Permission to
move forward is given. In developing institutional support, unity of
effort must be sought and achieved. Rationale must be developed
Awareness of the program must be created. In developing fis{ity-
tional support one is really saying to statf members, instructoys, afd
students: “Look~ have a project on campus that we haigreat
possibilities. need your help in seeing what we al"can do tq de-
velop the progra You have _potentlals and expertise‘that we need
and can use. Wont you come.over to Macedonia and help us?”

During the early period of the Préject, since the ABE staff con-
sisted of only one part-time instructor, the, regional project provided
funds for other mdmduals’ to assistgin the instructional program.
As far as possible selected, 1nd1v1duals from the ASU ‘faculty' were
used to augment the ABE mstructlonal staff. "Mexabers of this group
and the kinds of agsistance they gave will be presented in Part II
The use of ASU pé'rsonnel in the planning and operation of the pro-
gram did much’ to assist*the Project in getting off to a good start.

Student support also proved to be a significant factor in provid-




ing institutional support. ,The?'type of lef{rning experiences provided

“the students, which apparently attracted them t¢ the program, will be
presented in another section of this report. Th contributiong of the
students in assisting ‘in developing institutional support cannot be
overemphasized. The students were loud in their acclaim and ap-
proval of the type of learning experiences that they were gettn in
. tlass. This interest and acclaim of the studgnts resulted in th¢ de-
velopment of more public.awareness of the pfogram on the ca pus,
and this awareness was transmitted to man, local communi by
commuting students. :

-

The graduate assistarnits played a large part in he]pmg to develop
m\_tltntwnd] support. Although during the first few, months of the
Project we ran into the problem of having no gr raduate assistants on
campug, the-flexibility of the regional project allowed™us to employ
two advanced seniors in the pr ogram until they could complete their
academic work in DecemBer. Without this consideration and. flexi-
hility the Project would not have had the assistance of graduate stu-
dents It should be understandable to the reader why there was ‘a
ik of candidates for the position of graduate assistants during the
first vear of the program. Students simiply had not heard of a_pro-
eram in ABE designed to help the undereducated adults. However.
once they got the message there was no lack of applicants seeking
to receive graduate assistantships in thg program. The fact that
sraduate assistants in the prggram received greater stipends and
henefits than other students with stipends has done so much to en-
hance the desirability of the ABE scholarships. Too, the opportunity
tu attend regional conferences out-of-state at ProJect 'expen,se has
also ;helped to popularize the program. P :

Securing an ABE staff. Securing a capable ABE staff is easier
said than done. This proved to be one of the most tremendous tasks
of the Project. Few are the persons with adequate capabilities for
tez'u'hing disadvantaged adults. To work ‘Fffectlvely in this field re-
quires a “feel’” and persunality not communly found among tradition-
al teachers, This fact no doubt caused H% SREB, and SDE fo
center the first three years of the Project 6n the problem of staff
development. An adequate arLd competent staff of teachers was not
available in the state nor in the nation. Needless to say, you can’t
just pick up any teacher on the collede or university campus and

’

expect him to be effective and successful in an adult education class- -

room, particularly in an adult basic educatiop ciass. This is not an
effort to criticize the potential and efficiency of the college teacher.
There are excellent teachers in college who are quite effectiye in

[ ve
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. teaghmg le‘rrnexx of vther ages, p‘utluxlarl) thobb with middle-class

values. However, it is an mexmpdble fact that a new breed of teach- -
er is needed to cope with the vast aHau of, proJems one is likely to
encoulnter in adult basic educatlonw*'/Wé all acquamted with some
excellent teachers in the public suhooh whé would be digmal failures
as teachers of dnbad\antagcd adults.” = ¢

Thus, the problem of securing an adequate, competent staff in
ABE at ASU was two-fold. }*nst individuals of this caliber sn%ly
did not exist. on the um\exbrty campus, and secondly, even had we

»

i

been able tu locate such persons off-campus, we lacked adequfhte,

funds to employ them. Scarce cummuodities come high in price, and
competent ABE pgrsdnnel is no exception, The prublems of lack of
staff, competent in ABE on the campus, coupled with the problem,
of lack of funds to secure competent staff (even if thex were a\anl
able elsewhere), led us into the, fourth task, that of de\elopmg a

able ABE staff from the 1egul"~r teaching staff located on ¢ mpus4

- The thesis or umonale in this matter wasg “If véu dont haglythem

on campus; and if you can't find them of - -campus — a.nd couldn’t

to be the slogan of the users of Bull Durham cigarette§® “Roll your
own.” This.predicament led to the development of an ble and com-
petent task force to deal with 'the problems of the adult jearner in*
Alabama Fact is, they were needed on the campus: and fact is,
they were needed in the State of Alabama in its_efforts to wipe out
illiteracy within the State. So the almost 1mposs1b1e alternative was
selected: DEVELOP YOUR OWN STAFE ON- CAMPUS. .

" hire them, even if vou found them — then the only SOlf ion appears

l)evelqpmg an ABE staff at ASU. De\elopmg an able staff in
ABE proved to be anotler tedious and "tremengous preblem confront-
ing the ABE staff’ Several technigues and procedures were used
simultaneously in an.effort to acfomplish the task.. Though the
“first instructor (and Project Dirdctor) had had five years of pre-
vious experiénce as an ‘arca super ;dsor in adult basic education, on
the state level, with the Department of E£ducation of Tennessee,
coupled with twenty yvears of expericnce of working with dmddvan-
taged blacks, it seemed neLusarv to call upon many agenc1es and
persons, and to exercise many techmques and innovations to get the
job done= °

v

* First, it seems feasible to cite some of the ag:encies that made
vast mntribum’om to the develo;iment'ofzhe staff:

a U‘%OE conducted a series of teacher-training institutes that
the ABE mstructor attended prnor to, and since, coming to Alabama.

. ‘

~ | 1 1‘\

a,
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These teacher-traxmng institutes were he]pfei in that they brounght
‘ thé’ABE instructor in direct contact with*somé of the most uutstand-
ing consu]t‘u\% in‘the agea of adult education.

) B. During the first three-year period, the Region IV Project,. *
through its extensive and intensive emphasis, provided a‘series of ’
in-service meetings ~pe01fualh designed to develop staff-on the uni-
versity campus and at the, xtate level. Fuller treatment of staff de-
velopment “will be ﬂpx esented in anothet section of this report. This
paragraph nterely refers to the efforts made to develop capability
and putentml among the requLu instpuctinal \tdft in the area of
ABE. T <. #5

R P ‘ ~»c

-

SI{EB funds made possxble 'the service of man) leadmg COR-
sultants to 4ssist in the instructional* program and ‘to make timely

suggestions togthe ABE staft during the developmental stages of the 4
Project, * . ) ‘ .
d. The regular ASU faculty (selected imtlucbors§ made great
contributions to the develupment of the Project. * Without the as- -
. sistance, of this group it’is deubtful that the PruJect wll(l have
resulted in an ABE Program, . - N B ,' .

; Selected membem of the ASU Sg'lff .were used as ‘mundmg
boards” “To test out new theorigs or deds. Being a new plogram on
the cdmpus with no p‘IeLe(Lent to fullqw #s a pattern, the ABE Stdff >
haa to literally “feel its way.” This was done largely throilgh con-
-felonCes and informal talks with selected ASU staff.” Needless to
say, often one may obtain more valuable information through in-
formal “off-theycuff’” talks than one is likely to gam in, a ‘conferenée
dhattis officjally scheduled.. During the conference’ that is officially
sscheduled — particularly wheve tdp-level brass may be present —
the umfel'eex are more Jikely to be cautious in what they say. Fact.,
is) they may refrain from saying anything, especially if they feel
that it may displease the admmlstratne officer. Fox this reason
more L‘nlphdsl\ was. pl‘ued upun mformal talks with a facult) mem-
ber(s) ‘wherein the T‘uult\ membex(s) could teel free to ‘express -
himself as he pleased without fear of reprisals. Also many insights,
were ;:dmcd intg University po]u\ by rmle]\ sittingr quietly and lis-"
tening to cumments of the different facu]t\ members as they dis-
cussed tabous, procedures, and pulicies of the Universit@gP There is
an aﬁ ch(he that states “If vou ‘have no precedent to follow you
have to play it by ear.” However, if vou are gaing to play it by ear,
vou had bettar listen. “That was the thesis of the ABE %taff at ASU.

Do more lmemmr than talking . . . at ]eaﬁt at first.
: : . 8 _ :
O ‘ . “:: .. 1 2 & ¢ . - \(Qf '




“e. Directors of adult e(lumtlon at other umversmes were -
vited to the campus tu view the program and review the materlals
that we were accumulating. They were encouraged to make sugges-;
-tlons for lmplovement in the Project. ’ /

f. One factor that had immense effect upon the development
of the Project was the encouragementethe ug)onal pruject gavej &
group of graduate students Trom Georgia to sufgest a list of bogks
(papubaLks) that would be of interest and buu;tlt to teagherg i )
\](lbtlm(l working with (lxs(ul\(mt(lged adults. The students’selected

IV Project. The buvks,were guite popular not, only \\1thmtudents
in the:ABE Project’ but with others as well?- One of the most p0pu-
lar boukg was Like it “Spozed To Be. When some of thesgraduate
students in the ABE Project began complaining about the number of
“outsiders borrowing and .using our bouoks,” .the instructor was «e-
N lighted te hear one graduate assistant retort: ““Hell! That's the wap
it spuzed to bé.”
with a smile.” From then on the ABE staff was flooded with requests

of xtg_«lcnt\ from other (lop(u"tnwnts wantmg sume current, materials

on working in deprived areas. And, though miany of the bOOkb were

lust. taken, or worn out through the process, it was very gratifying

to the ABE .stuff to know that they had (umlable litegature gnd
books that® mtgxuted pupils tuv the extent thdt they \&mx tempted

td beg, steal, or burrow the bool\s Though the 10ss of the books was
considerable irt the matter of dollars and cents, it was a g) eater boon

. than the accurnsglation of a great numbgr-of nrele\ant matenals
. merely accumulating dust on the xhelves because btudenfs “without
= < cdercion — could not be entlce(l ™ read them. . ¢
Dev elopm" ((wrses in ABE at ASU. When the Pr OJeCt \\‘1% in-

.tmt({l it was deemed to be advisable®to develof a series of. courses
*in ABE rather than attempt the (le\elupment of a gra JJluate program
in the field. There were several uasons for this! First, as has been
supebsted previously, the Project h‘ul ln(ldequate staff to opelate a
*graduate program. Secondly, the Project "was accepted on a three-
vear baxis, and theﬁthe\*ié' was that it" would take more than three
yvaears to '(lt-wlup a comprehensive graduate program. Finally, the
ABE Pl())(‘(t had the task of “proving itself” to the University fa-
“eulty hefore the Project could be accepted as bona fide member of

the Lm\ermt\\fdmllx Thus, the Project began with only une course
during the f)rxt semester of 1969. During the second semester an
alddltmndl-gourse was added making two courses in the Pruject. Each
additional quarter, other courses were added. This. procedure gf
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some extellent bovks and these were shipped tu ASU by the Region |

The cémplainer got the- messager and Jesponded’

N
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B demand for a glhdoate fawg'mxh" in ABE was felt. The trap_;t}exr- v

.

) pfntmg <1gen01e% 451(] ‘(6) (tud{)t suu‘pu’d’ tnr the p_‘ogian‘n-. .

= - P AR
4 [t O B

adding another qem‘w anh,qmﬁ‘;ﬁr ;(,”ontvmdea untll t’he need and

e

from Project to B"rqu‘am wxd be treatag}n,anotﬁex-s@&; of the
N T EAP

report. <A L~ ,..,« R
et ‘:: T T e
The ])evelopmental zléﬂk“s' el Rl et

The developmental t‘aak::oi the pr UJJ"ts*s\ exe»t‘efl,to be: (1) a
rationale; for_project’” de»JSpm' b, {2y pu.‘)ht'a\wywxms' i t-he-neegl .
for the program, (3)° .stm;.g lines o{\tﬁmmumﬂm betwesn' ASU”“"“
SDE, and the Fﬁgm:; 1Y, Plaject; (,!; i Amol\ emcntw%‘})the) sup-

T

l)evelopmg rﬁﬁtmalg‘{o; the- pro;ect 'Iefm‘-der to get ‘the ro;-» -
ect off to a good. sta'nt and <1Jnft it. was Tetessary to dev etof)';? 3‘&- -
tionale for nl‘f)gt'& ope'ratlon within the fra/mtwork- of«the.Umvel’ﬂrg\‘ -
It was nectwdl) t(). \h())\ and/or demonatlate that the ABEwﬂ.h

was far dif}enent’twm the thuhtxoml}oﬁllegez,program In the ABR =
fpmgmm the'jv‘llnwrﬂ: f'tctms were emnt S"ed as essential: *xrr*m-vx“
proved” classfoom “limatd™ in which- 1eammg \&\Quld be faclhtated ’ y
greater mt‘enpu"sondl xelthons bet\u i, 1n\tlUCtOI‘ and puplls more; .; -
humamlathn.of the learnmg process ; -m,ore respect for the txorth -< .
and dignity of. the_learner; the mdm,tlon of a more functlonal phie - -

P $*sophy of education,; and a more aCLept,a'hle psxchulogv Qf learmngh .

Theé (re'ltlon of public awareness. T 1’% phase of, the task.was
cumemed thh the pr ob]em of letting the urmerslty the commumtg

the State and the region know that an ABE'p‘r()Ject was in existence °
on'the ASU campug; that such a program wadsneeded due to the fact

“that illiteracy in the state is a stark reality. . This phase of the taqk__

wils tackled through rendering service to other commumt\ agencies,

through mass media, 'through conferences. and thx;ough pubhc1ty
«gl\ep the pr egrqm,m the students. ‘% ; ol

- e

@trength’etung the lmes&,of’commumcatﬂ)n among ASU, SDE,
and the RP"’IOI‘I IV Project. This task is not §0nsulexed to be as for-
midable’in Alabama as in some Other areas of the nation, This stems
frem the fact that personnel in- tHé state. (ﬁ’}a ment and the regional
pxoject have manifested. exfensive interest in the ABE program and
its \)ledl‘e Funds* for contact by phone a d tnavef have been pro-,
y‘l(le;l by both- SDE apd Remon IV Project aryﬂ this has \tended to keep

' 't'h(rhnew of commu Hcatlop ogen-and functlf;nmg

.

N

Y E'ctenslve mw;‘heme it of other supporting agenues It should *
be omphasued in th/e report tﬁat the qe\eral tasks were not., attempt-
ed ag, separate “entities tackled on an isolated basis. Many.,pf the -
task_s‘ re tackled Jomtly in a very unsequentxal manner. ®hg-ra-
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il W8 tlonale fur thlﬁv,xs tfu. fmt gfmt ofterr th(ht‘}.gfu/}:(}l’e 50 mteg'l(}ted ,"‘.
," and"mtenqla)d fhat it (m’s c},l_rffrtult fo kpnbld(,{Dﬂe mthout the |’
« . other, This wﬂ> pm,tr("t"lfxrlv }lue in th9 case £ creatmg pubhc
. a“anenexs 'lml, oL:}Lm’Y\mg ot-}wr @upputtmm .agencies in the pro-.
e - .trmm -In uzder\‘}v"@t’t nuUi ¢ awireness, of the progtam more ea\- ,’ ,
' ,fcmneﬁ as tnsmy m,b‘u fﬂnd' aup@tmgg agen(."es as possible h;td

,3. ;" th Ye m\o}\?,éd in {he grugnml A fuller ;'éscrlptlon of ,thig procesé\i
\\ﬁ!"b@‘pleﬁhﬁted ldtél‘i‘.a. 3\‘ SN s,” . L

¢ . i

NN Securmg,sluﬂent support fpr “the program ,During the 1m al
stqgcs. of progmm dévelopment, the stu(lents appeared to be qd 38~
what wary fand skeptical of the. policies and phllosoph\ set for’th as
des1rable for excellence in_academic pertorm‘mce True, the; ;.turjents)
he,a_rd' agiun and again Np-servi en to such 1deals. {md ldeas
as\lle denioeg_atrc process ; inxglvement of etudents ip tbe décxsxon-
3‘.' makmg pmcebb,\thg right Qf the ~tudent to_,dlsagree agpeeab}v, evelt
X ‘ ‘with the te:l'bh.&.[ the adv a‘htag(h of & more _pelmlsswe atm6§phere
' :; A in the classr wurs ,Mhlftm of leadensmp roles fr,’om teacher to stu-
N - dents. and vice versa. . The bu[ﬁs had | heard thesé things ex_prgssed .
\\ beﬁo'm,,@t their beﬂaﬁ"m and’ attibuttes evidenced the belief thit |
: . the, msﬁ'u\Q&)r was memce{e\m hls expressions, Several,-weeks of o
" -expene.nge\m Yhe £lass "and *gany varied“types of situations hig
=~ be encmmtered )aéfore {Tle. 5t% ntb seemed to gam some cred
in the p)\inmg]eq set forth B}*ﬁi 'ms'tructor at ‘the’ begmmng o‘f,the"'
coui‘se. These. pupils spread t};e vqe‘Ssage l\nd the other ,puplls heard -
and 1ecened the message... And. they . Came _they ‘enjoyed: the ex- -

e

perienee; and moét of’&;ll ﬁheﬁ: 1eh‘1‘neﬂ‘ o, e
. \'<4~<~ BRI .‘~_:.,-¢f
* - The Operatlonal Tasksy :-f A t N .

The opera\fmnal tan\s rev\ohﬁeﬁ\ar})und f\’e Iesser tasksr Tﬁat’
seented essentuﬂ to @uccessful pr01e¢t ‘operation:. (l) pmgmm de- .
. velopment, mcludehe Jmo}vemént;of n'monal Consultants corsid-

N eredﬂso&»ledgeable in the area of. AI%E (2y staff G?V“ﬁpment m, ‘
ng the ¢, .«ntation add utnhzatwn of Selehted ASU staff Jnem- '
hd ers, \3) fle ‘bl]ltV, a0ceSSlb1hty,, 'wceptabllltv and respe(tablllty‘ in”
program design and openation, (4) total commltment of the ABE
staff at ASU to the f'ulfil[ment of program_purposes, and (5) a more ’
T eomprehensne conCept\of the. térm, ser*\[r'l:;eu\’[a{zommltment of =
the ABE sta,ft and an , expamied concept of, the term Service indicdte
the belief and wxllmgnéss of ghe staff to.“carry the program to-.the”

people.” I:h s;hort the program is, or rather ought to be where }t

is most needed a.n(l that is WHERE THE PEOPL ARE. No longer "~

Gan edut:atlonal mstltqtrons affprd theluxury of remaining in their

1vory tower.s of academnc rmn-perf ce and demandmg that’ the

v iu o,
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pe;qpfe chme to TIIEM This ulea is not ne.\'? Jesus of Na,mxe«fh be-

Ea ‘ ‘heved it Confucnous believed it; Sucrateé believed it ; Ghandi of India

(—

Bpheved lt" David Livingstone beheved it; and so do othels too nu-

‘merbus *to menm n. Lo o #
o .

P . . . .y
$ *

tThe Crucial Taskc - . S ooty : -

The crucial tasks confxontmg the proJect \\éxe continuous,
thelefore t}ie\ .were most tremendous; they were persistent: there-
* fore, pmg,nant and f)ertment The crucial tasks of adult basic gdu-
cation p'}"t’t;(’.‘.ﬁd.!‘l\, as they relate to mstltutmm of higher learn-
ing — appe‘;x to’ 'bé national rather than local. and perh'aps,

) intelr}atlonal ra hér than national. Five t!lik‘b that tend to, folm

_mare xemote z’uul t).zd"tmnalx__(,?‘) a decreasé in program f

crucial § :xue\ beh\ech ,the ABE program and hlgher educatlon 'seem
to be (1) re(onuhn& innovative and creame concepts .of . 10dern
e;ﬂugatlmx \\?i,(} t}(os(r ex‘\_\tmsz voncepts in hl;zher education

a;ul Lui mu‘eaee m ~t) icter program structure that tends tofinstitu-

, t'mn'zy/e the naturn of the ABF program and thus, stlﬂe tHe initia-

tive of program.effort (3) whether or not the program and its serv-

Jices ~hcnl:l he’carried to the people, or w hether the trad}t unal con-

cept of the callege and/or university cdmpus should prevapl, that is,
influencing and/on xequnmg the  people to ‘come to the ca pus, (1)
convinceing university staffs that a learring program can be ’fjelele,,

made more* accessible, fjade acceptable, and yet ‘maintain the re-

it
\'Qneu,tablht\ of the.a\ erage cullegé course conducterl on campus and

i (El Creat%} public a\\menew of the need for the program to. the

<

w\‘\

. -3
.\. 3 '~w..\ \‘B ‘. "ty 12\.\\

" extent gt more than.mere lip iel"\lCe will be given to the program,

the" edumtlonal pxogra‘ms at both the preg-secondary and post-secon-
dary schpol levels — including programs in higher education — and as
such \Ul{ -be funded and operated at public expense. This is to sug-
gest that"mll\ with an intelligent and literate adult sOClet\ can public
educatmn‘ﬂgne or,the ideals of freedom hope to survive. :
B\ y\xé\ (\f come.('tﬂre it may be germane tu pomt out that as
long us tbo 1Il~|(e1ate aﬂd%or ignorant adult comprises a significant
segrmeént] At spmeﬁs — whd .deterniine what “goes on?n the schools”
and even't e dn‘uunt of fumls (hat “go into the schools” — education
at all levm. is im HQ‘I'D'U‘(]L . .To paraphrase Jefferson, the author of’
the Decldm{mn of” ,l'ndependenéc DPresident of the United States, and
founder of the U(lme;ﬂlt» of V;rmmla “Those who wish to remain
flee while \&g rem'\mmg in lgnurance wish for that which never
was, and neve&a will ‘»‘e 5 '

to, tiu‘l e‘cfént that'the ABE program mllge made an integral part of |
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~ PROJECT PROCEDURES \ .

As pointed out previously, “the four different tyge/s of tasks
were not tackled in sequential order. They were so inte;rrelated that
it \\;qu]d have been difficult tp attempt to deal with them singly. The
completion of tasks in u;l(ya area seenmed to complem¢nt the accom-
plishment of tasks in fﬁe othe? threé areas. It should be emphasized

that the four mentionec‘l tasks were not the only tagks performed in
the development of the Project. The four tasks merely represented
the four major areas of endeavor in which the, ABE staff was en-
gaged. Nor should the reader get the impression that the four tasks
_were restricted to initiation of the Project alone. Some of the tasks
performed during the development of the Project had carry-over
.. Yalue that was reflected in both staff development and in program
““development.

As mentioned previously, much of the experience and -expertise
. gained in Project development Wwas of great use in develbping _the
other phases of the program. For example, echr}iques and tools used

in developing public awhreness of the Projéct Were of great help in
tackling the same problem in dgve]oping7 public ayareness of the
Program. Also, an excellent job done in, creating awareness of the
Pioject tended to facilitate the job of creating awareness of the Pro-
gram. The same can he said of such tgsks as recruitment Ad reten-
\_t‘ion’ of pupils; developing a rationale, for operation; developing rap-’
. port with other members of the ASU faculty ; developing eourses for
" the program; extending and improying the in-service and pre-service
traiming program for ABE teachers on both the state and local level;
and on: d‘oﬁ‘into infinity.

v
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The regular ABE staff at®ASU was comprised of Mrs. Doris Sanders,
Miss Rosa McCloud, and Marshall L., Morrison. There has been visible
evidence of academic growth on the part of the ABE staff. Since join-
ing the staff both Mrs. Sanders ahd Miss McCloud have earned special-
ist certificates (45 hours or more beyond the Master's degree) in the
field of g¢ducation.. The contributions of these two young staff members
have been. of inestimable value to the program. . i

¥
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DEVELOPMENT OF STAFF

)

If the tasks presented in the first section of this report were ’
interrelated, the thrke sections of this report are more so. They
are su integrated that perhaps the reader could get a better concept
of the three — initiation¥of Project, staf{ development, and pregram
development — were they \1ew%d as an organismic whole. Otherwise,
the report is likely to appeat to be repetltlous or redundant. Suffife
it to say that many of the tasks and techniques used in the (ﬁ'rst
phase of the project were continuous to the extent that there was
carry over into the Yecond and third phases of the program. Need-
less to state that as #he activities progressed many of the methodws
were altered to fit the situation and the tasks. And though in many
instances the tasks remained the same, the methods of tackling them
were changed. . (‘ r\g '

1

Differentiation'ghould be made between the twg types of stat%
development aftempted at Alabama State Umversn;y/ The first was-
the development of other faculty members of ASU, fitting them o
be more effective in the ABE program on the university campus.
This is far different from a second type of staff development de- .
signed to develop and extend the ci#pabilities of the ABE staff itself.
W hereas the first phase was concerned with the job of helpmg the .
regular ASU instructional staff to provide support to the Program
“In adult basic education on the campus, the second type or phag of
* staff development was to assist the ABE teachers who were on the
campus to.grow in professjonal stature, to gain more insights into
the program, and to develop greater capabllltles for work in tha Pro-

fgram. Whereas the ASU faculty would be perhaps performmg sup-

plementary services to the Program, the ABE staff would comprise
the core of the total adult bagic program on-campus and off-campus.
Whereas the regular ASU faculty — due to previous commitment
or scheduling of classes, — were limited to on-campus classes; the

*ABE staff could venture afield more in the teaching of off-campus

classes. Whereas the non-ABE faculty may have been restricted to
structured disciplines — due to scheduling — the ABE staff could
transverse mariy digciplinary lings in an effort to meet the needs of
the adults in the program. Whereas the in-service brogram of the
non-ABE staff was localized or more restricted to the university

‘campus, the in-service program for staff development of ABE per-

sonnel was hased upon a regional, state, and sometimes, national ap-
proach. Thus, in referring to the two types of staff development pro-
cedures it may be well to treat them separately. This by no means
’ 15 =
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indicates that the two programs for staff development were attempt--
ed separately — in some cases the ASU staff and the ABE staf}
were combmed for conferences — but the purposes of the training
sessions were different. '

Non-ABE Faculty at ASU
Before* attempting to develop potential for the- ABE Program
., among the non-ABE ASU staff progress had to be made in these
subtle areas: (1) getting to be known on the ASU staff as a fellow .
faculty member. (2) 0'ettmg to be accepted by the ASU staff as a
faculty member, (3) getting to be known and respected by the stu-
dents as a person and as a faculty member, (4) getting to be known
and respected by non-professional personnel on the campus, (5) es-
; tablishing rapport with the ASU faculty, (6) developing a rationale
N for working with the ASU staff, (7) getting acquainted and accepted
by students, supervisors,’adminis'trators, and superintendents in local
communities throughout the stage, and (8) manifesting interest in
the total program of ASU and evidencing a commitment for the ABE
PmJect that tended to be contagious.

2

Gettmg to be known on the ASU campus as a fellow faculty
member. It is a different thing to be appointed or hired by the ad-
ministrative staff as a faculty member and to jg accepted by the
staff as a fellow employee. Only the new emp’loyee or appointee
himself controls this destiny. Only the appointee himself can de-.

‘ termine his relationships with his fellow employees. If he sees $00
much, talks too much, or appedrs to know too much, he is less likely
to be accepted by his peers as a desirable companion. During the
_first few years on the University campus it seemed to the new ABE
instructor that, since he was a newcomer and an outsider, it would
be wise tn proceed rather cautiously in developing the Project. He
" was conscious of the fact that, unless he could be accepted by the
facultx as a person and a worthy entployee, the Pro_]ect was unlikely
to be accepted by them. Acceptancde or rejection of the personnel
in a program wi usually result in acceptance or rejection of the
Pr'bgram itself. .

4 thabhshmg rappOrt with the non-ABE faculty Establishing
and maintaining rapport with the faculty of the umversn:y is a con-
tinuous jtask that confronts the ABE staff at ASU. Usually what
people are not “up” on they are down. Thus it seemed to be impor-

. tant to keep the faculty well aware of what was ‘going on in the Proj-
\ect and what projections were foreseen. Also, people are usually
likely to be interested in people and programs that manifest some
interest in them and in their endeavors. This theory indicates the

’ 16 "
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nee(’l/ to become-more conversant with the varjous programs on the
campus and to become better acquainted with the persons directing
them. It was felt.that the attitude one assumes toward other pro-
grams results in a type of recnprocnt\ tha{ may "be pos1t1\e or nega-

* _tive depending upon’the attitude of the person. In de\elopmg such °
rapport members of the regular ASU staff were frequently called ‘
upon for counselmg consulting, and advising the Program. Their
involvement increased their interest, . ’

Getting to be known and respected by the studentss as a person
and as a faculty member. The ASU sturdents through their coopera-
tion made great contributins toward staff devélopment. Increased
enrollment in the courses dramatized the need for more and better
teachers in the ABE Program both on-campus and off-campus. In-
ded it was through thé activities of the students themselves that
SDE and SREB saw the need of expanding funds to increase the
instructional staff in the Program. The interest of the students was
manifedted by the fact that courses in the ABE Program had some
of the largest pupil enrollments on the campus. Annually, the in-
. structional staff is evaluated by the students. In all ev aluatnohs the
students have rated the ABE staff among the highest on themcam-
pus. There may be those,who theori ize that any course that is popu-
lar on campus.lacks the rigor and discipline of other academic courses.
'.The ABE staff maintained that learners like a course because they
like the instrlictor, because the instructor treats them as human be-
ings, because the instructor expects no more respect from his stu-
dents than he is willing to give to his students Finally, the ABE
staff flelt that in order fo be effective as an ABE instructor, the
course content must be relevant and the methods and materials must
be suitable for the students. Interpersonal relationships of teacher
and student are given high pr10r1ty in the ABE program ‘at ASU

-

Getting to be known’ and respected by non- professxona] person- 7
nel. One of the main_planks in the philosophy of adult education’ is
to “Treat .all’ persons with worth and dignity, regardless of rage,
er eell,,or socio-economic status.” Some of the stay{cheqt friends andu
supporters that the ABE Program has are members of non-profes-’
sional personnel. Individuals front this rank — even as other people
— like to be given respect and feel that their opinions count. Mem-
bers of this group can either make or break the effectiveness of the
best staff in the world. If they Jike you, there is nothing humanly

possible that they will not do for you. If they dislike you, there is
nothing that they will do for you, and possibly nothing that they
would not do to you if given the chance. Maintenance and custodial
staff, secretaries and clerks, laborers with both white and blue collars
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‘can expedite and_ advance, inder and desiro(y; they have beeome
expedlters and sohmtors for ABE.

De\e]opmg a rationale for \6 rking with the Umversny. Since
the pmgmm on the ASU,campu¥ was new, and since the E in-
stnu,tm was a newcomer. it was degmed hoth 1mport\{Ye and™neces-
Rary, to develop a frame of reference in which the Project woul be
e)\pected to operate. Most of the procedures were based upon the
guidelines provided by the University for other existing projects
and progeams. Whenever there were no precedents for operation,
clearance and confirmation were obtained from the administrative
staff of the Utiversity. This situation necessitated strong lines of
communication between administrative staff and the ABE staff at
the University. The need for eqtabhshmg rationale on the campus
was intensiffed by the desjre for the ABE Program to become an
m’tegral part of the University program rather than a separate entity
-existing on the periphery.

- Ge!tmg acquiainted and accepted by students, supervisors, ad-,
mlmetratorq and ;;npermfmdents in local communities throughout
thé State. One of the chief bastions of strength of the ABE Program
af ASU hy« beeﬂ the. off-campus courses and services rendered to
- thé local ‘ommunities b\ the ABE staff. Personnel at the local level
Ha® uch effect upon qtaff developmént at the University level.
The i’ncreaset Quests for services of the ABE staff have pointed out
the need Tor mcreaqe in both quality and quantltv; staff.

%)\‘Wamfeqtmg intérest in the total ASU program and evidencing
a Yommitmeni~for the ABE Prolect that tended 'to be contagious.
“The ABE stAff att&mptdd to avoid-the appearance of being interested
in the A Pr;}gect and the ABE Program alone. If the ABE staff
“was to téach other staff members, students and personpel about the
Project, Yhey.had to indicate an interest in other programs on, the
campus as \\;ell as their own. The laissez-faire policy was avoided.
The qtaff was active-in many commlttees and organizations on the
gcampus,  Performance in the activities of the University demon-
strated an mterest in the University and its total progress ’

w

Ey

Attifudes aud Understandmgs

Pxogreqs toward de\elopmg relationships facxlltatgd advances
. in meetihg the major tasks in staff development: (1) orienting the
. ragular ASTagtaff to an acceptable philosophy of adult basic educa-
. tion. (2) developing some consensus relative to a psychology of the
adult learner/(3) helping the ASW staff develop some concepts and
basic understandings ‘of the nature and characteristics of the un-
dereducated adult, (4) arriving at some “conclusions of acceptable

o
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methods and materials to use in teaching disadvantaged adults, and
(5) acquainting the staff with the problems of illiteracy within the
" §tate, its possible causes, and the responsibility of the institutions
f higher learning to become involved in taking positive action in e
doing something about it. ) ' -

These were five tasks that, needless to say, had to be approached
with great caution. - The reason for the dilemma should be obvious.
You simply (;an’t walk up to a college or university pl'()fﬁSS()l' and
say: “Look, you guvs have been doing a sorry job in the training
and education @f students whose job it js to go out into the world
and teach voungsters in the public schodls who in. turn will either
become potential dropouts or incompetent college material.”” Tact v
+ of the greatest dimension must be used. The college staff has to be

led by small degrees to see the nature of the problem. The wise ABE

teacher realizes the wisdom of the statement: “There are no guilty

criminals in prison; all in that institution have been falsely accused ,

and incarcerated.” Institutions of higher ]edrning are very unlikely
' to accept responsibility for the deplorable conditions in the publig

“schools. And the ABE teacher with experience will not even attempt,

* - to convince them otherwise. An -attitude of aggressive approach
. would have been most disastreus t& the ABE Projejet on the ASU
campus.

-

First, a climate had to be developed between ABE staff and ASU
staff wherein each could t,alk freely and frankly about the academic
problemns corifronting society and the state: the high dropout rate,
increased delinquency, a 33/ increase in the crime rate in Alabamg
(Alahama Journal, Sept. 6, 1974) as compared with a mere 6°; (in-
crease in crime on a nationa]'avel'age, the low quality of academic
performance on the university level, increased competition for jobs
due®to more stren@us enforcement of laws against discrimination
practices in employment; and the inadequacy and irrelevancy of
many programs and® ém}t;ses in college and ymiversity to meet the
needs of youth trying to “cope or ;nakq it” in a modern everchang-
ing society. This approach to a discussion of the problem in a mere
generalized manner rather than immediate}&engaging in specificities
— perhaps at the expense of the university instructor — appeared
to be a better approach to problem identification. Such an approach

* provided entrees into the more basic problems of developing ‘a phi-
lasophy of adult basic education and the n:ld to formulate a new
psychology of adult-learning.

Developing a philosophy of adult basic education. There is a
> distinet difference in a philosophy of education as sponsored by the
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average school or college and a ph‘ilosopl.ly of adult basic education
as conceived by the effective ABE teacher. The following philosophi-
cal |tgeliefs formed the foundations of education undergirding the’

1

ABE Program at ASU:

°
1. Each individual is a person og wqrth and dignity regardless
of race, color or creed. And, it is the responsibility of so-
. ciety to respect this inalienable right.

8

For each and every expressed right there is a corfesponding
implied responsibility. And it’is the responsibility of the
schools and of society to perpetuate this belief.

3. The art of “getting along” with people and the development
and use of positive human relations are essential for success-

. ful living in a democratic society.
. &
) 4. There are certain fundamental competencies and skills —
reading. writing. and arithmetic — that are essential for

living as a contributing member of society.

»

. The adoption and execution of these beliefs are essential to adult
basic education because the ABE teacher is not working with a cap- 3
tive audience as the teacher is_in public school. The learners are: in~
ABE classes simply because they desire to be there. And thq’y de- \
sire to be there for the purpose of satisfyving their felt needs.:

Developing a psychology of adul léarning. Equaﬂy important
as a new philosophy of adult educationiis the need for a new psychol-
ogy or theory of how adults learn. “Ypu can’t teach an old dog new,
tricks” is a cliche that has long since been dis redited by scholars °
considered knowledgeable in the, field of adult asic education. In
tackling the problem of psychological theories of adult learning’ in
the ABE Prografh at ASU attempts were made to help the regular
staff to agree that adults gotll(l learn and would learn, if provided
the‘proper environment and classroom climate conducive to learning.
Many stumbling blocks or prohibitives to learning — particularly for
the disadvantaged learner — were considered and discussed. Some

; 'of these were:

1. The linguistic problem: The fact that)nany adults — and

even more youthful learners — were the vietim a restrict-

T _ed language. They failed to perform academically, not be-

cause they were “dumb” or mentally retarded, they simply

did not understand the linguistic pattern of the teacher who

was Peared in an environment in which an elaborate linguis-
tic patiern was in vogue. .

- / 20 s ‘
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* 2. Differences in sets of values: the value patterns of indjvi- .
. duals brought up in deprived areas’ and ghettos ig likely to
’ be far different from those who were reared in more gffluent
areas.
3. We frequentlf hear the admonition by educators “That we
, should start where the learner is, rathey than where we feel

\ that he ought to be.” Even the most gullible student — and ‘

perhaps a few teachers — have long since’realized that this

is pure lip-sercice tq a lost cause. e .

4. In effective learning, base vour instruction upon the experi-
ential backgrounds of the learners. This belief has been more
“expressional” than operational, .

5. Learning is facilitated when the pace is set to the potential
. and interest of the leayner. In the traditional chool this
. truism is a imere myth, . , ’
, 6. Intorpersonal’ relationships between learners and teacher is
one of the most important factors in the development of
. effective learning on any level. -

Such, prohibitives to learning *were discussed with select ASU
staff members to help develop new insights into the problem of teach--
ing téachers to give better instruction to disadvantaged adult. learn-
érs.~But, in order to do this, we emphasized the netessity for cré-
ating the same classroom ¢limate on the university campus that the
trainee would be expected to develop in the classroom at the local
level when confrontéd by a group of undereducated-adults who were
perhaps forced out of school becauses of the system. Many of the
problems were discussed merely for the purpose of getting“reactions
from the faculty and perhaps causing some indepth thinkir? on the
problem and other important issues confronting the Americdh school
system. Some of the discussions possibly resulted in frustration ofy
the participants —and perhaps the ABE staft — but it is suggested

" that it is during periods of frustration® that one is stimulated to
think. Hopefully, this was tPle case in point in this sifuation. N

Discussion Formats o :

In addition to the informal talks .with th¥ ASU staff to prgmote
staff development, another technique was used which proved to be
quite'effective.‘ Three types of conferences were ‘developed for the
purpose of develdping staff midst the ASU faculty. The three types
of conferences were informal, semi-fox:mal, and formal.

_Setting up informal conferences. The informal conference grew
out of a felt need. Due to a limited number of ABE staff, selected
membe}rs of the ASU staff were frequently called upon, for instruc-
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tional services or to serve as consultants to groups on-campus or off-
_campus.. When this happened, the selected staff member. naturally
w‘agted to know what was expected of him. Was he to teach a class}
serve a$a resource person; be a member of a panel; render consult-
ant services; serve as a moderator for a meeting; or simply make
an address or speech to the .group. .

After the staff member was ingormed (ﬁ the kind and/or type
of services expected of him the next question usually related to the .
nature of the services. ,That is, if it were an instructional task,
“What am 1 fo attempt to teach? What is the disciplinary area? What

~ have they been’ talking about? How-far have they progressed? What
is the apparent academic level of the pupils in the class? What ap-
pears to be the best approach in gaining rapport ‘with the students?
If the service to be\{

_panel. naturaily the staff member wanted to know “What wWas the
topic to be discussed ? Who ‘were the other panelists? How would the
panel presentations bg},-made? How mueh tifpe would, be allotted each
_ panelist? What type of audience would bé’, present ? If the services
' “were to be.in other areas such as sp ing or acting as a ‘resource
of the staff member. Ansivering qu’,’%‘t‘ions suéh. as these in informal
conferences gave theoABE staff excellent opportunities fo give the

K , staff member many valuable jpsights into the'ABE Program.

to know as much as™fossible about the group. He wants to know
something about their past experiences, t1®ir beliefs, their values,
and their taboos. Also, he wants to makea “good impression” on
the group. Thus, the informal conference pugv£s to be more effect-

ive with him.than it would if the conference Wdre merely about some
situation opfroblem in which he was not direetly concernéd.> It was
able to make the greatést inroads with the ASU staff relatiye to

what the ABE Program was trying to dccomplish? True, the serv-,
ices rendered by thé b SU staff were excellent and had great effect:

gram were derived fi the effects that the services had uport the

= Bugdect has.resuifed in increased interest of the ASU 7t’aff in the
" Setting up semi-formal conferendes’ The informal conf@rehice
was usugfly on a one-to-ohe basis, involving only the ASU staffgnem-

-
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endered was that of being the member of a -

person. relevant questions were aske ;glbout the' services expected ’

Needless to fay, any individual appearing before a"gr(')'up‘wants- ‘

through such informal conferences as these that the ABE staff was~

upon’ the recipients, %‘the chief benefits to V(}eve]opment of the Jpro-~

individuals rendéring them. Involvement of the ASU staff in the *

N' heir and the ﬁre,ptor of the ABE. Program. The semi-form con-

.
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ference was of a different type. Whereas the informal conferexice )

was a mere “buzz session” to discuss what the visiting staff mem-

ber ~would be doing, the semi-forma] conference wag comprised of"

sev#ral individuals gathered to fing out more about the Project ang

its purposes. The semi-forma] conferences — Sponsored by the ABE'

; . staff and fundeq by‘the Region I Project — were usually conductgd
on Saturdays. The participantg consisted tof graduate students in

staff, ASU staff, and consultantg to.engage in frank discussions of
the Project. Each could talk, “eye-ball to eye-ball” with another
withdyt fear of academic reprisalg. During sessions like these, in
which al] of the.participants were placed upon tlre same jevel — rela-

T and staff members,

The question may well be askéd: How do you motivate membets
of a university faculty, and ABE staff, angd consultants to aitend an

tablished with the students and the ASU staff. A second factor may
have been the Provigier™o%_ho aria_for all of the participants T
> the ABE staff exce ted — by/SRER nd of course, the major fac-
tor may have ‘been the desire of ‘the participants to interact with the

Arranging. formal conferences, The formal conferences were
more  structured than the semi-formal and informa] conferences.
Whereas the informal ang semi-forma] conferences dealt with prob-
lems more extemporapeously, the formal’ conference was concerned
with the solution of Specific problems, particularly’ those on the

- agenda. The forma] conference wag a more closed affair than the
. sistants — were usually excluded from the meeting. The reason for
this was the fact that {usually the di

&

educaticnal meeting on Saturdays? One factor was the rapport es- .

’ other two. ,This is to say that students — other than graduate ag- -
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. ferences. This was to_givethe administrators the

\ . During the conferences some

\

= es;;‘qcially since it was to the university st

,~  problems.

v vided by the Region IV Proje

\
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%hjeﬂbmr_nedlat\e’ inferests of the students. The gpncer}l's of ‘the meef-

.

inghwere, in' most cases, such taslés. ag staff: gievglopmer'}t; program .

'rdt_)iertis that are

NS devél’gpmgnt, administrative concerns, and other;p

lg;qs litely ko interest the average student; Mahy cgqsultant;s’ were

Sel:l‘\rg:(% for each conference.’ The rationale for:this wag to, develop
an inte?discipﬁhk(y apprpq.ch to program de'g',él.(‘)pr'r)ent and problem
solutions. ~ During ‘ﬁh@;formal conferences it l'sgexr(ed essential to.have

- . . . s LTS .
representatives frogn various admmlstra,twb'levels attend .the con-

opportunity to .
keep abreast of what wds gofng on.in t q{'Eroject. Again-it is re- ]
asserteqd that no project or program. can 4dvance faster or further
than those who are in positi sf leadership in the mstitution.
Meetings of this type in whic%nﬁs&’étive, supervisory, and in-.
structiona’.l staff were engaged proﬂdqa*ﬁn exeellent opportunity for

strengthening the lines of commux’xicaﬁ,‘ci(fns between ‘the groups and
the creation of more unity of effot‘" for Project develquent.

hroblems were discussed and solved

ily that would have been moré wif€icult in other situations. Each

s — usually condpcféd on Saturday; to avoid conflict
foig ff +— ended with a

Juncheon in order to continue discysglons ina more-informal manner.,
Financial assistance for.the lunchedns and for honoraria was pro-
ct. The rationale for giving honoraria

' to the ASU staff was the fact that it.seemed unreason'able to pro-
\vide them for visiting consulta and not for the university staff,

eas

of the confetrgnge
with the daily schedule of admfnigtrative sta

aff that the Project had to

ok for support and services. .'Ifhe formal conferences played a sig-
dificant part in developing morale and rationale for Project support

campus.

v

'\ Conducting consortia. The consortia was another series of Sat-

. u;';day training sessions intended mainly for the nou-ABE ,stg.ff«'l’he'se
thyee training sessions, nowever, benefited both the regular ASU
staff and the ABE staffy who attended ‘all three: meetings- Each

consortium was des,ig'ni(gor one-of three group's: the. adntimiStrative

staff of ASU, the sap visory staff, and the on-ABE.instructional
ho had been working in the ABE-Program or were
All three consortia were sponsored and fund-
nd the Regidn IV Projeet.
f top. level administrators of the Uni-
acquainted the
and some of its
viewpoints _of

.staff of ASU w
interested in doing so.
ed by the stite department a

Consorfiufn 1 comprised o
versity, ABE staff, consultants, dnd SDE officialg,

administrative staff with the Program, its purposes,
The administrative staff obtained many
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staff (ABE) and consultants and’ clarlfled thelr own thmklng on
issues and ans“ers that concerned the Program. The consultants

._were able to point out to both ABE staff and admmlstrqtne staff
" how other institutions of higher learmng. beset with the same prob-
) léms, went about‘, d’evelo,plng solutlons to them-

The agendz of 'the consortium had four parts: (1) the introduc-
tory phase m which the ABE Director ga\e a brief statement of the
purposes ang’ procedures of the meeting ;. (2} Phase 2 during which
the administrative personnel could ask yuestions and/or make sug-
gestlons for improvement of the Program (3) Phase 3 in which the

¢onsgltant — thus far, Having acted as a sounding board — could *
. mgke an informal presehtatjon based upon what he had heard during
'the mqetlng Each consul ant was advised prior to each consortium
_of the nature of the meetlng and what services were expected of him;
"and (1) a luncheon at which the Rartxcmantq could dlscuss informally

then concerns about the Program . P SO
~ Vol

Lonsortlum IT was corrpc»ed of he&ds of epaxtments committee
chairmen, amd leaders i in several dxselphnat‘y Fields of the Unn ersity.
Qther participants were the ABE staff, repwsentatlves of The ctate
depaitment and the Region IV queyt, and consultants. Uuring Con-
sortium IT z{drhtlonal conwltants were intited 1ntQ the Program The
first consulf;ant returned in oyder to ‘mamtaln conhnmty of the con-
scrtia. I‘he same type of format of agenda was deve]oged for Con-
‘sortium 11, as for Consortiuin™ 1. Since the supervisory staff was
much closér to the Program through obsérvations, conferences, and
formal staff meet‘mgs their discussions were far dlfferent from
those of the administrative staff during’ Consortlum‘I ‘Whereas
the admmlstratne staff was. chiefly concerned with orgamzatlon,\
operatl(m and admmlst}‘Qt;on the supervisory staff was concerned
with mstructlonal procedutres, staffing, metheds and materials, and
dmetaihn;\ the program with other 1nstruct10nal programs of the

: Umvexsxty .

(onsortlum 111 pronded the most fructlfnn experiences of the
three' congortia, It was duwring this session that the ABE staff staff
of ASU officials of SDE and the reglonal pr ject ypenly an frankly
dlscussed problems that coné‘erned the prog m of adult Pasic edu-

cation in Alabafna. The staff—partlcularly the. ABE stgff—spelled
out the chfferences between the philosophies of adult education and
of a‘dult basllc educatlon Participants freely expressed.the need for,
a réorrr'mvzat'on of unn ersity approach in meeting the fieeds of stu-

dertq 50 that qdult educatlon programs would not be pecegsary. )
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ABE FACULTY< \u . :

." Mention has been made f)f the differen(",ei in purposes of staff
de\kelopment for the non-ABR staff and the ABE staff. Distinctions
may also 'Qe found in the prdl:gdures for developing the two staffs.
These differences were based upon the following.assumptions: {1
the regular ASU staff had to bél ariented into the program, but the
ABE staff already had concepts of the program, (QQ.the ABE staff
(now numbering three) being airéady in the Program, should have
definite commitments to the prograk. and. (3) the e‘x}qeriential back-
ground of the ABE staff had prepza\t:ed them for a more advanced

)

type of developmental training. The Yfive types of 'expa:igg\:es that

. - .

provided the opportunity for developme{'lfof the ABE\st% are de-
scribed below. .— "y ¥ S .

Regional conferences._ The Region 1V 'Adult Basic E#ucation
Staff Development Projeet was funded to Irqprove the qua and.
quantity of teacher training servides at the's\tatg and universi{X lev-
els. From 1969 to 1972 the Project arranged dsseries of conferences
designed to improve the capability of ABE parspnnel throughdyt

. “ ~ N 6
the Southeast. More than a dozen regional conferences were codi.,
ducted across the region. The conferences 'f)rovidéd the ABE staff

‘a%: ASU the opportunity of listening to outstandn\.Q‘COnsultants in®

\

“gé‘Bﬁ‘.\#i‘f}?,pational reputations: engaging in panel l\iussions and

‘Pretenting position papers to the conferences; interc! nging ideas,
With the ¥arious members of the conference; and gaini{@.ideas of

__what was Happening in the field in other areas of the country.

ey . .

' Foii‘owing each conterence the Region IV Project preparad and
provided ‘each of the participants with a written record of tngbro-
ceedings of the conferences. These formal reports, were qui «dn
formative and of great assistance to the ABE staff %

SU in p)ﬁ\
ning its conferences on the campus. The conferences./also allowég -

N\

5. 2

\

the ABE staff to become more widely known throughoutf the Region\ ",

and to receive invitations to render services in other states through- %
° N

out the Southeast. It was during this series of conferences that
the ABE staff was able to make contact with outstanding persons
in adult education who could be used as consultants ang resource
pérséns in the attempt to develop a better program at Alabama State

qg;b}éd'them to e of more assistance to the ABE Program
on t'hgv&}SU' Campus.”t e

DEEEN AR

) Urvﬁ'x«r's'if{’.. The graduate -assistants also received mahy insights
which™

StaTé'°r;1eelings. The-State Department of Edﬁcation, Area of

Adult Basic Educatipn, under the leadership of Norman O. Parker,
N S '
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‘#unities for staff gfrowth and deveiopment of the ABE staff at ASU.
"At least one personMrom the ABE fatulty was appointed as a mem-
. ber o{ Alabama's Project Planning Co,mmxttee whose function it was
‘Qo vverses and help plan staff development/dissemination.activities
. ror the entire state. These meetings enabled the staff to become
better acquainted with some of the leading adulg educators of the
sfate. to meet ABE personnel from other state universities, and to
hsten' to their prleems and suggested solutions.

-(BE Coordmatorg(il\e State of Alabama, pr0\ided‘.r"nan) oppor-

i\'he State Advisory Committee for Adult Education, whose
men}pership includes ABE faculty at ASU, affords another oppor-
tunity, for staff growth and development. ‘It 1s during these meet-
ings with the Committee that the group comes to grips with problems
of the ABE program at the state level. As a result of the meetings
the ABE staff at ASU is able to keep abreast with the grmﬁh and
dle elopment of the ABE Program at all levels.

N Sta(tJ meetings on the campus. Staff meetings on the ASU

cagpus bt‘onded another opportumt\ for. development of the ABE
s!:,a_ff_ During these meetings — kept do“n to a minimum — the
ABE staff was able to interchange ideas and discuss problems that
confronted the various members of the staff. \Iaterlals for ‘the
Program were discussed and literature of various types Wwere ex-
changed. T}‘me need for new and varied types of equipment was dis-
cussed and some consensus was developed on the type(s) to be pur-
chased. The small size of the staff enabled the development of close
relationships Betw een staff members resultmg in a more united effort
in staff. development

Requests for serv ices at the local, state, and reg,lonal level. In-
vitations extended to the staff to participate in~in-service meetings
and training programs at the local, state, and regional level provided
some excellent opportumtxes for growth and dévelopment of staff
in adult basic education at ASU. Members of the staff were often
invited to make presentations before civic and/or professional groups,
to serve as consultants, and to provide resource seryices to groups.
At the local Tevel ABE staff have been invited to speak or make pre-
sentations to many professional groups in the public schools of Ala-
bama. Presentations have been made to various groups on fh
state level.: Inyitations have been received from, and.services g&é
dered to, more than a dozen institutions of higher learning, among'}
which are Misgissippi State University, Starkesville, Mississippi
(twice) ; the University of Georgla, Athens, Gebrgia_ (twice); the
University. of Tennessee, Knoxville; Middle Tennessee State Univer-



)
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sity, Murfreesboro; Memphis State Universit}, Memphis; Auburn
University, Auburn, Alabama; Alabama A. & M. University, Hunts-
ville; the Uuiversity of Alabama, Tuscaloosa; Albany State College,
Albau,\, Georgia; the University of Arkansas, f‘ayettenlle,-the"bm-
versity of South Alabama, Mobile, and several junior colleges and
academies throughout the State of Alabama. Preparation for se
ices such as these made it necessary to engage in more rigorous r 3

search which resulted in further staff development. In many in-, 3

stances when a staff member was invited to extend services to other
organizations and/or agencies, the entire staff was engaged in pro-
viding assistance by research. offering suggestions for presenta-
tions, or even mere “leg-work" (graduate assistants) in getting the
presentation in shape for delivery. This procedure resulted in staff
‘development for the enfire group. Also, the experience afforded new
insights that were of great benefit to staff members. ° .

Summer institutes. During the five-year interim, five surﬁmeg
institutes for the training of ABE personnel were conducted on the
ASU campus. - The five institutes — one national and four state
— resulted in the growth and development of ASU staff as well as
local program personnel. Local superviscrs and instructors, serv-
ing as group leaders, were asked to participate in the planning of
the institutes and to serve as instructors. The consultants for the
institutes had significant effect upon the growth and development
of the staff. - -

During the summers of 1970; 1972, 1973, and. 1974, teacher
training institutes were conducted on the ASU campus and funded
by the State Department of Education. Approximately 300 ABE
personnel from throughout Alabama were‘involved in the four two-
week institutes. Outstanding persons in ABE were brought in as
consultants and resource persons to work with the groups. Prior to

+

each institute the five group leaders and the state department area

supervisors met at least twice to draw up the format for the two
weeks and to develop a rationale in which the.training sessions would

be conducted. The planning sessions provided an excellent oppor-
Al

tunity for growth of staff. .

[ -
The institutes had the followmg concerns findirig out more

. about the adult learner and w he learms; currlculum construction

and development in ABE, dey eiépmg materials for the content areas
in ABE.; and materials, meth')ds and media in adulMbasic education.
Formal reports were writfen an(? materials® were developed that
would benefit ABE teachers at the local level. The 4ctivities in which
the ABE staff at ASU engaged provided some valuable experiences

28
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that had.telling effect upon their growt‘h. . 3

The national summer institute. ' During the summer of 1971 a
national institute for ABE teachers wis held on the campus at ASU.
The three-week institute brought together participants from 17 east-
ern states. Varied social, economic, and experiential backgrounds pro—
vided the participants with the opportunity of becoming more fa-
miliar with some of the persistent problems besetting individgals in
various seCtions of the couutry. « §

.

More than .25 persdns visited the ASU campus as consultants
during the three weeks of the instigute The consultants made formal
preseniation to the genersl assembl\ engaged in roup discussions.
served as panelist, and in many mstances worked Wwith the smaller
“task forces” of the institute. During the first week of the meeting
the 100 participants were divided into five task forces with approxi-
mately 20_participants each. Each task force had a leader, an as-
sistant leader. and a graduate assistant. Clerical assistants were
available to each group to assist in preparing the formal report it
was asked to file with the Institute Director at the end of the in-

stitute. - . a

Officials of the 17 states involved in the institute had been
very cooperative by providing the names of institute pardicipants.
This procedure made possible the selection of some of the most abie
individuals in the area of ABE. Most of the state directors in ABE
visited the campus during the institute and.made formal presenta-
tionsy that allowed the several ‘participants to see them and get ac-
quainted with them. Officials from the national and regjonal level ,
visited the institute and made many valuable contributions to the
program. After three weeks of intensive work the institute ended
in a high key. Many of the participants expressed regret that the
institute had to be brought to an end. .

Apprpxxmately sxx months after the institute a follow-up study
was made to determine the outcomes. A group composed of rgns
domly selected participants was called back to t})xe campus for evalu-
ation of the.institute. The five group leaders along with outstariding
consultants were also iimsited to assist in developing an evaluatory
instrument and a formal report that could be presented to HEW and
state officials. ,
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APPROVAL ;OF THE GRADUATE PROGRAM IN ABE
During the third year of the Project the ABE staff developed a
graduaté programqin ABE leading to. the Master’s degree.  The
program was presented to the Graduate Council of the University
and recommended for approval. It was Men submitted to the State
Board of Education who reviewed it, inspected the facilities, equip-
ment, and materials fur operation, and gave its approval. The growth
of the Master's Program in ABE was phenomenal. There was un-
believable increase in enrollment in both on-campus classes and off-
campus classes. The growth in class size was so great that the
State' Department of Education was induced by Norman O. Parker,
‘Ceordinator of ABE, to provide funds for an additional staff mem-
ber, bringing the total ABE faculty to three.

The 'success of the Master’s Program encoufaged the Dean of
the College of Education, Gordon C. Bliss, to advise the ABE Di-
rector to draft a propcsal for, and a program leading to, the “AA”
Certificate, a six-year degree. The ABE staff drafted the proposal.
The task of developing the program leading to the “AA’ certificate
necessitated the professwna] assistance of outstanding educators
considered knowledgeable in €he area of adult basic education. Having
learned a lesson, through expe‘nence the difficulty of using the
“lone- approach” to gettmg new, untried programs on the college
and/or university campus, the ABE staff requested the services of
the most outstanding individuals that funds would afford to help
draft the program description. The rationale here was that if con-
sultants—considered knowledgeable in the field of education in
general, and in adult basic &ucation, in particular—were used to
asgist in drafting the proposed program, then those educators who
were to review thé program, accept or reject it—could not well afford
to reject it. This thesis proved to be sound. The program leading
to the “AA” Certificate was approved with all “deliberate speed.”
It seems fitting to state that before approval-was given by the State
Department of Education visits were made to the campus by the
Department, and numerous conferences were held with Dean-Bliss,
the-chief sponsor.and “Friend at Court” of the “AA” Program in
ABE on the ASU campus. '

The “AA” Program was almost as rapid in growth as the Mas- ,
ter’s Program. Even students with majors in other disciplines used
some of the courses in the Program as electives or as sources of
enrichment. The adult basic education program at Alabama State
University boasts of the greatest number of enrollees of ang, .pro-

. N )
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gram of like nature in the southeast. As far as the ABE staff
knows. (and we stand to be corrgcted) there 1s no similar or com-
parable pr Ogram in the Southea

'RELATIONSHIRS TWEEN STAFF DEVELOPMENT
AND PROGRAM DEVELOPMENT

“ Staff development and program development are tavo insepara-
ble-entities. The reasons for this should be quite obvious. The quality
of a staff that one has is guite likely to determine the uality of a
program that is going to be developed. An incompetent staff is un-
likely to come forth_with a comprehensive, effecti{a program. And,
an incompetent staff, lacking adequate capabilities, would not-—even
if given a program with great possibilities———know what to do with
it. Thus staff development and_program development go hand in
hand, each complgmentmg and supplementmg the other. This is to
say thft in the attempt to develop staff and program at Alabama
State Un1vers1ty no effort was made to schedule a particular period
or block of time to work on program development.. Rather the time
and effort shuttled back and forth between the two. At times the
two would be discussed at -the same time. In developing staff amd
program the ABE staff was %onfronted with such questions as:
Based upon the fype of sta}\f that we have at present what kind of

Y

. program can we develop Based upon the potential learners that -

we anticipate for the program, .what kmd of program do we need?
What kind of resource- persons do we ‘need to supplement develop-
ment of the program? What kind and type of assistance may we
anticipate “from sources outside the University? How can the ABE

. Program strengthen the program at ASU, and vice versa? To what
extent, if any, should- there be similarities and differences in the

oo 0

ABE Program and other programs on the ASU campus"

It seemed .mportant ‘to the purposes of this report tosJist some
of the outstanding consultarits and resource persons who‘%ded the
ABE staff at A§U in dt/h}e ~development of both staff and program:

1. George Aker, Prefessor of Adult Education, Florida State Unl—
versity : V]
Luther Blacks State Director of ABE, Arkansas

-Gordon C. BllSS, Dean of the College of Education, ASU

George W. Brooks State Department of Education. Tennessee
Frank Commander‘ Director of ‘Adult Educatlon, University of
Sowth Carolina ' v




20.,

21.

22.

23.

24.
25.

R
James Carson, Professor of Adult Educatlon, Tuskegee Ingtitute

Donnie Duttdn, Director of Adult Educatlon Memphis State
University <

James Dorland, Executive Director of NAPCAE, Washington,
I)fOu e

Luke Easter, Area Superv1sor, State Department of Tennessee
Jerry Farley, Educational Specialist, TennesSee Valley Author-
ity

. Harry Frank, Professor of Adult Education, Auburn University
. George W. Gore, President Emeritus, Florida A. & M. Univer:

sity 7 NN °

. Billy Joe Glover, Area Supervisor, State Department of Ten-

nessee

. Pearl Gunter, Associate Professor of Education, Univ. of Tenn.,,

Martin
Charles Hdrner, Principal, Memphis City Schools
Leon Hornsby, State Consultant Department of Education, Ala-

-bama
. William Keaton, Area Supervisor of Instruction, Arkansas

Ollie Lustér, Director, Adult Education, Alabama A. & M. Uni-
vers1ty g . o

J. Deotha Malone, Supervisor of ‘Instruction, -Sumner County
Schools, Gallatin, Tennessee

Ross McQueeén, Area Supervisor, Department of Education, Ala-
bama

John Peters, Director, Adult Education, Umver31ty of Tennessee,
Knoxville ~ .

Norman Parker, Coordlnator of ABE A]abama Department of
Eduycation i

Theodore Pinnock, Professor, of Adult }‘L(ducatlon, Tuskegee In-
stitute o

Peggy Sparks, Adult Educatlon Brogram, Tuskegee fnstltute
Berneice Thompson, Superv1sor Home and Family Relationships,.

.Kentucky - 0

Curtis Ulmer, pi;'ector Adult Education, University of Georgia

Staff members of Alabama State University who have served

as consultants and/or instructors for the Program are:

4 : 33
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1. Reva Allman, Professor of Education

2." Leroy Bell, Jr., Dean of the Graduate School

3. Gordon C. Bljss, Dean of the College of Education

4. Zelia Evans, Chairman of the Department of Education

5. ‘harlgs Minor, Assistant Professor of Education

. Atheal Pierce, Associate Professor of Education A

7. Thomas Robinson, Professor of Eduecation

8. Curtis Stanley, Associate Professor of Education

9. William P. Smith, Professor of Education

10. Holland WalthallNAssociate Professor of Education

11. Chdrles Wade, Vice President of Academic Affairs
12, 8. 4. Whisenhunt, Director of Student Teaching

H °

Region IV Project Stdff, too, functioned in the consultant rela-'
tionship including Preston Torrence, now with the Atlanta Univer-
sity complex, Charles Kozell, now. with the University of Illinois

, Continuing Education Center, and the Project Director, Edward T.
Brown. ’

©

: / THE IN-SERVICE TRAINING PROGRAM "

In addition to the §everal in-service training.meetings conducted
by the Region IV Project on the regional level at least foyr types of
state in-service training meetings were conducted by SDE, on the 4
state level. - Thiese were: (1) state-wide in-service meetings, ,(2)
area in-service meetings,, (3) #iocai district in-service meetings, and
(4) the one-day drive-in conference.

The central in-service program. The sfatewide in-service pro-
grams were usually conducted at Alabama State University in Mont-
gomery. The logic of selecting ASU as a training site was presuma-
bly based upon the fact that the ASU campus was most centrally
located in the state and the participants would not have to travel
excessive distances.” However, despite this arrangement some par-
ticipants had to travel over 400 miles to reach the training site. This
posed some problems: the participant either had tb come to Mont-
gomery the night before the meeting, entailing the expense of lodg-
ing: get up at an unseemly hour in the morning in order to get to
the meeting on time; or the meetings had to begin latc and end early
in order for participants to arrive home at a reasonable hour in the
night. Also, the distancé in, miles nade prohihitive the possibility
of inviting a greater number of partigipants to the meetings. Ex-

——— -

. , 34

- 3R -




] ' *
cessive mileage incurs increase in travel expenditure per participant.
And extensive travel distances discourage participant attendance

\

The area in:service meetings. Because of the prob]ems of cen-
tral meetings, a plan was developed whereby in-service meetings
“would be conducted in at least five locations around the state to pro-
vide service to an area. Strategically locating the training sites.
had advantages: (1) it allowed more participants to attend the
meetings with no increase in experse, (2) it was easier for state
officials and consultants to travel to the training sites than for a
large number of participants to come great distances, (3) the train-
ing site being in close proximity of the participants allowed more
time for actual meeting activities, and (4) the experiences and prob-
lems of participants in the area were more likely to be similar and
relevant to the group than those on a statewide basis. And, SDE
through its newsletter keeps the various areas informed about what
is happening in other sections of the state. } ‘

In-service at the local level. In-service training at the local level
has made great strides in Alabama. Due to the e}.ed}g:‘.' job being’
done by SDE and the regional project in the area of staff develop-
ment and program deve]opment leadership at the local level has in-
‘creased to the extent that many of their in- service meetings grow
out of their own initiative. This is not to suggest that services
provided by SDE and the Region IV Project are no ]onger needed.
It simply means that many of the tasks can now be’ assumed by local
, personinel thus freeing personnel in the state department to extend
their services and responsibilities. To place full dependence of the
in-service program on the local level might result in a provmclahsm
simjlar to the situation before the program was more centrally or-
orgam?e(} ‘ -

The one-day drive-in conference. (This type ‘of coriference al-
lowed follow-up services for the other pre-service and in-service
meetings. It was during such conferences that “feedback” could be
obtained from the palticipants who had engaged in one or more of
the other tynes of comerences These inputs allowed the SDE staff )
to improve on future ‘in-service programs. The conferences were
meaningful in that they allowed the participants to sincerely feel
thnt their ideas and snggestions relative to program, improvement
‘were really lstened to and that they would be given serioud~consid-
tration. .

It seems significant to point out that whnereas during the first
two institutes leadership came from without the state — dt,rmg the:

last 'three institutes it has come from within_the state. ~ o
. ) 35 ) '
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ASCENSION AND DESCENSION

Program of development in adult “basie educatlon at .Alabama
State University had at least two dxstmct characterlstlcs On the

ment. This we choose to call the characterlstxc of ascension. On the .
other hand there is documentary evfdence of decline. This we choose

to label the characteristic of descension. The period of - ascensidn
was earmarkeg by the following' characteristicy bhat proved to be .
most produgtive in the task of program develépment. Flexibility in ¢
operation and schedulmg of Ases was important. The ABE staff
was given the freedom to organize andtoperate classes in any com:
munity that requested its services. Restrainus were not made upah
ABE staff participating in pre-servieg or .in-service meetings at the ;
national,’ regional, state, or local levels without the sanction of ad-
ministrative approval, save that of the emplo\ees immediate super-

“~_visor.. Also, lines of communitations were open to ABE staff for .

contact’ with other national, state, regional, and local personnel, thus
speeding up the machinery of the Qperational tasks ° .-

. The earmarks of the period of descension of the program were
also char‘actehzed by those, seeking to develop effective programs )
in adult baste education: (1) institutionalization brings about ad- -
herence to customs and ideas long “debunked” by educators of mod-

ern vintage in the field, {2) the restrictiom=of ABE classes to the

ASU campus — gave three centers in which the Program_has few .
student enrollees — limifs to a significant degree the number of stu-
dents (from outlying areas *that the University is able to sérve, (3) - .
some decline of administrative assistance’ on the University staff is

evident, and (4) the development of “apathy” on the part of the ABE -
staff as the result of decrease in administrati\fe support. . -
‘ t
GRADUATE\QROGRAMS

* When the Project was figst initiated, there was no thoyght o
an ABE Progrgm on the AS® campus, Full attention wgs givén te” ¢

‘the. development of the Project which entailed sg,;ch tasks as: (1)}

developing a.series of courses for ABE teachers,3(2) assisting in the _
improveient of pre-servi® and in-service programs for state and ?

local systems, (3) deweloping potential for ABE among selected ASU . .
staff, (4) securing and/or developing a full-time ABE. staff, (5) * .
recruiting and retaining a sufficient number of graduate students to
merit the existence and operatlon of the A‘E Project, (6) develop- .
ing a series of formal and informal conferences involving both stu- -
dents and faculty, that would give impetus to the Project, and )
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developing and operating off-campus classes that would extend the
‘services of the Projejct to any local communities which desired them.
L 4

The effectiveness with which these tasks wére achieved helped
to demonstrate the need for an organized graduate program in adult
basic education. The development of the program was facilitated by
(1) thescontinuity of the ABE staff, (2) the cooperative assistance
of the ASY staff, (3) the professional help of outside consultants,
(4) the funding and admmlstratmn of SDE and the Region IV PrOJ-

_ect (5) the interest and ass:stance of the hundreds of students en-

. tolled in courses, and (6; the cooperation of superintendents, super-

visors, ABE teachers, and c1t17’ens at the loca! level

_The transition from Project to Programt was so ‘smoothly accom-
phshed that jt is difficult to determine where the Project ceased and
the Program Teally began Perhaps the ABE staff itself did not
realize just when the transition occurred. Indeed there are those
on the ASU campus who still question whether or not we have moved
into a legitimate cirriculum, or if we are still in the stages of the

Ptoject. . \ -

8 3

'I‘wo g‘i"aduate pregrams leading to advanced degrees in adult
basic educatlon are now in operatlon on the ASU campus. These
are (1} tite Master’s. degree program ,and (2) graduate study, "post-,
Master’s level; Teading to the “AA’" Certificate. It should be recalled
that dunng the initial stages of the Project only a few courses were
.planrred to assist both present and potential ABE teachers, to develop
more capability in workirig with deprived and underedu"cated aduits.
The* growth of the Project as reflected in increased student enroll-
ments, 1mprovement of staff, and the i crease and improvement of.
materials for the PrOJect’resulted in the graduate programs in

. ABE . ¥ *a
. ‘ o . 4
. The Master m. Many persons and agencies gave assist-
ance in developing ram leading to the Master’s degree in ABE,

(see use of consu]tants in thiggsection). Begause of recéncy of the .
Project ont the campus — and perhaps in the state — it was rather
difficult to sell the idea of an adult basic educafion program on a
graduate level to the Graduate Council ®3ome individuals had never
" heard of the term adult basic edueation. When advised that the
"ABE Program was concerned with the wiping out of illiteracy many"
thought that the program would be conderned with the actual teach-
ing of semi-illiterates or disadvantaged adults, rathet than in pre-
paring teachers to teach those adults. Perhaps there are ‘some 1nd1;
viduals on many umverslty campuses who fail to diseriminate between®
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the two basic concepts. There is, or ra,ther ought to be, a distinct o
difference in teachmg adults and the trammg of personnel to actually

teach the undereducated adyl:..

>

Forty-five quarter hours of graduate study are r 'au‘ed fér the
Master’s degree. There are thirty hours of requi c0urses and
fifteen hours of electives in related subject-mattgr areas’ making a
total of forty-five hours. The gequired coursgs leading to the Mas-
ter’s degree are: . - ’

Course No. . Title of Course No. of Hours~
402 Fpundations for Peaching in Deprived Areas 5

553 Methods and Materials in Adult Basic Educ. 5

555 Curriculum Development Adult Basic Educ. 5 «

556 ' Problems and Practices in Adult Basic Educ. 's

559 The Practicum in Adult Basic Education b} w

561 , Teaching Minority Groups in Deprived Areas 3

Desired outcomes of the courses. During the course(s) it is ex-
pected that both teacher and pupils will emerge.from the course
having dev e10ped certain attitudes. skills, and knowledges (Operation
“ASK") that -will-better fit them to work effectively with deprived

ddults. It seems important to emphasize that the attitude of the L

teacher in her relationships with learners and her human skills in ~ :t
. déaling with péople isglust as important — and perhaps more so — L

as the agquisition 'gs*?wledges alone. Durinig&?(l'gurse 402 the

pupil will gain some.at®®des, skills, and knowledges relating to the

philosophical, psychological, and sociclogical foundations that are es-
sential for working with undereducated adults. Course 553 will
develpp skills in the use of methods and materials that are suitable
for deprlved adults. Course 555 helps the teacher to develop those
attitudes; skills, and knowledges considered essential in. currlculum
development. Course 556 was designed to make an indepth study of
some of the problems and practices used in ABE, Course 559 allowed
the teachers to practice some on-the-Job behavior in an actual ABE
. classroom. Course 561 provides opportumt for the study of mi-
‘norlty groups and their charactehstlcs ‘ R

'I‘he “AA” Program. The “AA” Program’ consxsted Qf gra,duate
courses at the post-Master’s level. Forty-five hours of graduate study
are necessary for the “AA” certificate with 15 to 24, hours of elect-
ives in other disciplinary studies: ‘

B

Credit Hours _

Course No. o Course Titles
Educ. 650 Problems in Agult Education 1 -°10
e ST » - . 38 N . . . >

[Kc S S o

ull Toxt Provided by ERIC . - rd




.

\
v
kS

P LN

Educ. 651 Program Planning in Adult Educ. 4
Educ. 652 Administration and Supervision

SR in Adult Education 4
Edué.. 853 .,  Adult Learning 4
Educ.;:654 Research in Adult Education 4
Educ.- 699 Field Study in ABE 1-8
Electives (Interdisciplinary studies and .

{ selected _courses) 15 - 24

Desired butcomes of the “4A” Program. Dyring the courses it
..}6 expected that both teacher and puplls will derive the following

attuudes ski and knowledges as a result of learnming experiences N

gm'nerer‘ from‘t}ae course (s). Agam it sho\uld be etronglv empha-

:s?./zed that the exXpertise, attitudes, skills and\}moyﬂedges used and

4 in werEmg with the stadents will be of utmest importanve.
r Ta-which these are used will be most important -to
1 ‘Entvf .the Program and the teachefs eprolled in the.
Psograzﬂ?‘:faa}'se 653’ é@’h’mm;redi’ ) _provides Gpp/ot:umty

-

for intensive’ md extensxve r%sgé.rch n_the ﬁe}d. Coursé 651 was. -

designed to promete knowledges am sEﬂis in }heﬁsk of pregtam*
planmng Tor uhd@rednmgd adxi&; Coxyse 632 emp'ixaszes ‘the need "

methqgi of 1 teac‘hmg pereonnei g deyélop tec}imque‘, exel skills
tha wauld bé eifettive and. app,lit:éf)l’e to 486 .acg_mezﬁen of capabih:
ties desfgne& . proglote the eifetmvenﬁs—ef’ ABE teachers in the
classroom_ 3 beachfhz.’.zdnh.*»éem deprived areas. Course 654 iwas
designed aa‘qnleammg e‘cpenema to further extemd the skilld and
knowledges aq dn;ed in Course m Research in Edpétlon. Course‘

of students co ld,‘mvestlgate 0 ems in adult basxe eﬁ‘uca*hon

noey 1 ’

Relationships Ween tﬁe /N/Iiaster s pr'ogram and th'é' “AA"” pro‘
gram. The two gra uafe p\‘?grams were de31gned;to aid ‘and aug-
ment each other. Thé “ Program was to provlde a contumous
avenue of academic pursmt;t beyond the Masfer’s program. As such .
the post-Master’s Progra was EN) structured that transitions from
one to the other, were n/ade, without diffi cultv + The student, once
having been admlt‘ted the Graduate School of ASU and having
maintained a B, *:average and fulfilled all requir€ments for the Mas-
ter's degree, haé onl r?o apply for admission td the “AA"” Program,

699 was desxk neq | as a field s;%dy 5% erem each student, or A.group

/ /
_'! o

be appointed an advisor, and have a proqpectus df his program pre-
" scribed and approved by the Dean of the Graduate School. That last
procedure constltuteél the major problem of the process. During
the early.periods of the student’s enrollment in the Master’s Pro-
gram, those students who evidenced promise of having great academic

. , // . 39 .'1. 1:’
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potentlal were encouraged to continue their work in ABE on the

‘ “-\A” level. - -
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ADULT BASIC EDUCATION VERSUS ADULT EDUCATION

Many have expressed eshicern over the fact that Alabama State
University has developed a graduate program in ABE rather than in

a broader field of adult education. _There are several reasons for the
approach made by the staff at-ASU. When the Project was first in-
itiated the prime purpose was to develop teachers with capabilities

in ABE. It seemed feasible to assume that the most logical way to
attack the problem of illiteracy in the state was to assist in increas-
}gg‘fhe skills and msxghti of teachers who had been selected terwork
with undereducated adults.” It also seemed quite evident that meth-

. ofis and materials used in the regular school program would be totally
‘unsuitable for the undereducated adult. An attempt was made to
avoid duplication of eifort in program deselopment by the four major
institutions of higher learning in the state. Alabama State Univer-
sity is the only university in the State, and perhaps in the region,
that has a program strictly designed to train teachers who will work
with “basic level undereducated -and adult education. The staff at
ASU maintains that ali leainers 18 years of age or older who are en-
gaged in academic pursuits at the post-secondary level are engaged
in adult education. Those ‘who are below the twelfth grade level,
or who are functioning beluw this level, represent the target popula-
tion for ABE programs. At present. in Alabama, the target popula-
tion is cumprised of those who have less than a fifth grade education.
hus. in the mind of the writer, the thesis that there is a distinct

. ~difference betweer the philosophy of the two schools seems to be a
o tenable one. At Alabama State University, our program is concerned
’ with de\elopmg teachers who can relate to disadvantaged adult
.learpers and thus'assist in decreasmg the kets of poverty and

i nz/uorauce that terd to increase within the Staje.

Ve .,'¢ ° PR Y -6’
. !NNOVATIVE AND CREATIVE ACTIMHTIES CONTRIBUTING
ot (_’ . -TO PROGRAM DEVELOPMENT

<

. .Actmtles and mnox ations presented-in this report are these that
:—nﬁ the opinion of 'the writer — made e most significant contri-
b.t)hons to the growth’ §nd dexelupment of the ABE program at ASU.

‘3’!; have suggested th*rt the many tasks ‘?euhmques, and procedures
u:,e?i in .program dexelopment are quite interrelated, There may ap-
pear&o be merlappmg &r redundancy in data on the many txpeq of
actmtle%, A_For emmple, z}n extensive ‘number of consultants were

l“ N . «"\/“ 40 .l,




used,“‘li_qt they rendered services in,mahy_areas — staff development,
program deselopment, prescribing courses fur the graduate program
in ABE, serving as resource persons for the several summer insti-
tutes, and providing advisory services for the total development of
the project and program. , The question has been repeatedly asked:
“What was done; how was it done; and why was it done?” An at-
tempt will be made to present some mnoxatne actmtles that helped
develop the program.

OB.{ECTIVES OF THE PROJECT/PROGRAM
‘The stat'e%i ‘objectives of the Project we

To dec’-ease the number of illiterates &~ 850,000 twenty-five
years ,of age or older in Alabama.

2. To de& élop a professional staff within the state with capabil-

i 1t) a.ﬁd‘ expertlse sufficient to tackle the problem of 1lhter-

'acv e

8. To de\ielop coarses on the gradnate level that would assist
ABE tea¢hérs} in gaining knowledges and Skl"S for use in
working with;ABE learners.

. 4. To assist in 1mprow1ng and extending the pre-service and in-
~ service progran’a provxded ABE teachers by the State of Ala-
' bama. '»

5. To strengthen the lines of communication between SDE and
the university staff in their fight agamst illiteracy in the
State,6f, Alabama.

The stated objectives of the Program were an extension of the
objectives of the Project, Whereas the purposes of the Project were
to develop courses for the improvement of ABE teachers, the central
purpose of the Program was to develop a graduate program in ABE
for ABE teachers. ‘The specific purposes of the Program were:

1. To develop an adequate and capable staff on the uhiversity

level for the training of ABE teachers in Alabama.

To provide con5ultant services for local systems in ABE.

To provide an academic “backlog of trained personnel in

ABE. » J

4. "To create more public awareness.of the problem of illiteracy
in the state.

5. To develop a program on the graduate level that had the “re-
spectability” of other academic programs on the campus.

6. To develop materials and methods that were more suitable
to the,training of adylts than the tradltlonal/methods and

. materials used. oy
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THE OFF-CAMPUS CLASS PROGRAM

During 1969-1970 the dnly off-campus classes conducted by ASU
were under the auspices of and by the ABE Project. Earljer off-
campus classes had been conducted by Alabama State College but had
been discentinued. During the three-year interim of the ABE Pro-
gram classes were organized and taught in the following sites: Eu-
taw, 1 class, later expanded to 3 classes (with over 100 graduate
students) and 1 undergraduate class’; Tuskegee, 2 classes; Tarrant
City, 2 classes, Monroeville, 1 class; Eufaula, 1 class; and, during
tie 1dst two years three classes typically enrolling 40 students each,
have been conducted in Clayton, Alabama. Needless to say these
off-campus clases, have significantly augmented the enrollment
totals of Alabama State University. ScHhool superintendents, boards
of education, and local schodl principals were quite helpful in devel-
oping off-can‘st classes by providing school facilities, furnishing

X utilities such as heat and ligﬁt_. and even repruiting learners for the
classes. '

-

, Other factors also contributed to the growth and development
of the classes. These were: (1) the inherent personal interest of the
instructional staff in the pupils, (2) the lack of cumbersome delay
in reglstratlon due perhaps to the smaller number of studeni:ii reg-
istering. (3) “the interest thatzthe ABE sfaff took in the aca emlg
records of the students, A1) the smaller size of the classes that af-
forded more indiv 1duahz%g attention to the needs of the students, (5)
the positive interpersopal relations existing between instructor and
students, and finally, (6) the appreciation of the students as evi-
‘denced by their punctuality, attendance, and academic endeavors in
.?the class.

The cooperation, punctuality, and devotlon to duty of the off-
campus students cannot be over mphasu:ed It was they who played
a major role in the recrultmegt nd retention of other students. If
the faculty manifested .afn~ Tnterest in the students by consistently
reporting to class desplte inclement weather conditions, the students
reciprocated by developing a punctuality and an attendance record
of greater than 95 percent. If a student was absent from class the
teacher could rest assured that the absence was due to illness or
death-in the family, or some incident over which the student had no,
control. One case in point is the very touching experience that oc-
curred in one of the writer’s classes. One of the students in the class
had had the misfortune of having her son killed instantly in a car-

truck accident. As soon as the instructor arrived on the campus for .

class several of the students informed him of the tragedy and advised
' o g ‘
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him of the?act hat the mother—one of our students—was so “shook
up” that she would be unable to attend classl épd please excuse her.
. Imagine thé amazement of both teacher and flassmates when the
student appeared in person and asked to be givent permission to leave.
The atmosphere was indeed tense with emotions. This incident was
. intensified in the mind of the writer by the fact that this pupil —
though,already having a Master’s degree — took every course thaf
the other students tcok who were .pursuing Master’s degreffs in
the area of ABE. Thus far, the student, a/ full-time teacher, has
taken more than 60 credit hours of work in ABE and s stil /regis-
tered in the.Program. When asked about her continue er:])ollment

in the Program despite her Master's degree and 60 %ccumulated
hours, she .replied “Oh well, I like the Program and thejgourses; I
- can use some of the experiences in my regular classes; and, I like to

Y ‘be in class Witl\‘ my friendsy’ . /
st

One incident that was rather humorous to the i :
gurred after the instructor had driven through blinding sigfets of
rain to g/et to class. Many drivers — particularly those with more
sense th/'m the instructor — had pulled to the side of'/‘v.'ﬁe road to wait
for the 'wind and the rain to subside. The teacher drove on hoping
that he would eventually run out of the storm. ’L‘fle teacher finally
arrived at the class meeting site, still during the rain. But, imagine
the teacher’s surprise when he noted that the pz;i'king lot was crowd-
ed with cars, and hardly a student absent. “What are you all “doing
Fere in the midst of all of this storm?” asked the teacher. “You're
here” was the unanimous response. “Why,” retorted the teacher, “A
fool would have better sense than to come out in weather like this,
even for a class.” “You didn’t seem to have better sense than to
come out,” retorted the class. “I just didn’t want you to come out —

/ even in weather like this and find the téacher not here,” stated the -
/ instructor. “The same goes for us, too. We didn’t want you to come
/’ here and-not find us here.” - T

+

>~

Such spirit as this and such attitudes as these more than recom-"
pense the faculty for their time and effort in driving the several
-hundred miles weekly to teach students. ;

!

. ESSENTIAL'ELEMENTS OF THE PROGRAM

o An acceptable program for the training of ‘teachers to work with

disadvantaged adults cannot thrive in the kind of structured, pro-
\‘ gram that is usually+evident in th¢ average tra.ditidna‘l college or
X university. Realizing this, the ABE staff at ASU attempted tg de-
velop a learning climate in which four rqajor elements were fostered.

.
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Flexibility. Flexibility is of immense importance in developing.
an effective program for undered\cated adults. Since these indi-
viduals are usually heads of families\éhey must work. Also thev have

"many responsibilities and may not alXays be able to attend class on
schedule. At the end of the day’'s w they may be tired and men-
tally sluggish. In view of these condikjons their instructional f)ro-
gram must be flexible. The program héeds to exhibit flexibility in
scheduling, in the time that the class'\mheets, in the place that it
meets, and in the amount'anq kinds of materials to be learned. The
learner should be encouraged to proceed\at his own pace. learning
those things that he considers important\ im. Thus, in order to
drive home this point to our graduate students, our program built
in this flexibility. Hopefully. they in turn\b\ild it into their ABE .
classroorn. v

Accessibility. The second element’ of tHe
development and progress was accessibility.
the program has been planned and promo l,\ and Yegardless of the
academic--potentials and facilities of thel tollege university, if
these are mot accessible to the individuals thag need them nlost, the
intended services are likely to be inetfective.\ It was this factor that
influenced the regional project and the state department to encour-
age off-campus classes — earrving the scbvices to the pe
than waiting for the people to come to the/ campus. Doing so
in off-campus classes being the biggest boon to\the developme
he Program in the ASU gystem. '

rogram éssential to
egardless of how well

account for the
\ at ‘ASU?” The

\\' was .not vocal alone. Fupds were provided for the in- 3:

., structional staff to travel to outlying areas for classes. Infportant

\too was the deditation and_commitment of the ABE staff to the -
“. \Project and Program. Thaugh limjted in number—only three on ‘

he staff—no local community seeking professional assistance for a

class or for seryices as a consultant fwasever denied. This fact, per-
haps as muck as any other, contributed to the excellent attendance —
record that was evident*in all of the off-campus centers. Too, the
ABE staff took an interest in the personal prohlems of each student.
This also had great effects upon theirxorale;

T‘)m

Acceptability. Regardless off how ac es§jble the program may
be, if it does not dovetail with the essentia} element acceptability
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trouble is in store. There are thuse who maintain thﬂt \t‘md‘nds are
sacrificed when a program is made tlexlble envugh o meet learners’

- needs?and is accessible to all. The %BF “staff at ASU feel differently.
“We feel that the more humane yon make the instructional process.
and the more interest you take in learners. the more academic per-

< formance, vou get. This | is to say that mere “lip-service” will not get
the Job done. Educators at all lsyvels have tiied the “Get tough with

~ . em” policy and the "No nunsense theory” and apparently they have
not worked. Ducumentary proof?’ The growing number of function-
ally illiterates in Alabama, and d” of them are not in the xank< of

, bre-college. -

Respectability. There may lm thuae stil} ground who feel that
unless a program or a course.is wpex rigorous: unless it is frustrat-
- ing: unless it provokes fear and insecurity in the learner: and unless
it attempts and tends to dehumanize the learner. it lacks “respecta-
bility’” and cannot be accepted as a buna fide course of study on the
o university level. This theor\ is perhaps a carry-over from Plato the
dite ph,ulo%ophex of Gxee(e But. Plato’s thesis thalt education is

ly for the academically elite has been repudiated time and agai

by educators that were as re]e\ant and erudnte (if ntt more 30) as
Plate, - We have tried the “pedantic.” We, like William James,

believe that “That which works is-true. the rest is irrelevant.”

- e

) TANGIBLE GAINS: ECONOMIC, EDUCATIONAL
" AND SOCIAL
The ABE Program has resulted in tangible gams for A]abama

for Alabama State University, and for local communities. Three
types of gains have been evident: econon:)é educational, and social.

Economic ¢ains. The economic gains are per haps the moqt ap-
parent of the three gains made. because it is much more dlfflculg

to assess academic accomplishments and social processes than it i

to taBulate dollars and cents. Vast amounts of funds have been

' p’ionded to the Project/Program by the Region IV Project, HEW,
and the state department. During the first phase, the Region [V
Project provided more than $30,000 for operation. In anition

to this. hundreds of dollars were provided for supplememary instruc-

tional materials, travel for the ABE staff, and honprariums and travel

for the consultants. Over the five-year period, more than $100,060

. haye been, provided the Program, by the regional project. «
. ! During the summer of 1971, HEW funded a three- week institute
*on the ASU campus at a coqt of $100,000. Thl% institute brought 100
, . K 45% , .
, \ ’ ° . ‘19 )
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participants to the campus from 17 states. During the summers of
1970, 1972, 1973, and 19‘1’_4, the state department funded four sum-
mer institutes.for ABE personnel on the ASU campus at a cost of
over-33,000 per institute. The state department has also sponsored
ABE classes on: and off-campus for under-edycated adults, by pro-
> viding funds for materials and instructional services. In addition
-to this, the state departmept has provided funds for the publication
of two handbooks in-adult basic education. »

»

Finally, another economic asset to the University in particular
and the state in general are the tuitions paid by the hundlreds of
‘students who have taken ABE courses. The Program has enrolled
approximately 100 students per quarter or semester during the five

" year interim that it has been on the campus. Considering tuition
and fees a sjzeable sum has been paid to the University by the ABE

. ‘Program in only five years. This amounts to a sizeable sum; more
than $200,000 brou&ht to the University by the ABE Program in
only five years, . - _

LI < .

Individuals from local communities have received some economic
benefits from the Program. The nfany off-campus clagses have given,
teachers the opportunity for continuing their academic study without
the.expense-of distant trayel, which would in many cases be pro-
hibitive for those low.in economic status.

- "'The educational gain. Both the state, the University, and people

" at the local level have profited by the Program. ,The many consult-
- ants visiting ‘the campus have added stature and stamina to the in-
sfructional program’;. teachers in the ABE Program, as well as those
'ir} .the public school systems, have been brought into contact with
consyltants and scholars théy might not have met otherwise. Also as
a result of the program the ABE staff has interacted with hundreds
of teachers in their in-service training program in the public schools.
As mentioned/before, .placing the of f-campus classes in close proximity
ils made the training program more accessible to them,
educational gains. ’

The social gains. The social’gains may be a little fnore difficult
A to pinpoint. Nonetheless, there appears to be evidence--and this is
. indeed a speculative statement—of social gains as a result of the
Program. For example, Quring the five summer institutes that have
" begn conducted on ¢hmpus there have been little or no unpleasant in-
© "cidents of an interrdcial'nature. The ASU staff has bee invited as _
" ' consultants to some of the larger predominantly white schools in
the state. It is suggested that-Wwhen parents can sit down and talk

' 5 . 46
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together, Yeason together, and learn together, it makes it far easier
for their offspring to do so. Thus the ABE Program may have far
reaching effects in the creation of understanding and the changing

of attitudes among the learners of all ages. ) -

| RECRUITMENT, RETENTION, AND REQRGANIZATION

The recruitment task proved to be the easiest of all the 'tasks
attempted by the ABE staff. This was greatly: due to the coopér-
~ative actions of the State Department of Education, the Region
IV Project, and students enrolled in the graduate program. During
the initial phase of the program the state department provided tuition
for ABE .teachers in the following school systems conducting ABE
classes: ‘Jefferson County, Birmingham, Monroeville, Tuskegee,
Greene County, and Montgomery County. Off-campus classes in
these six centers formed the nucleus of the recruitment program and
the enrollees gave the thrust that resulted in an eventual énrollment

. in ABE classes of appr(;ximately 200 pupils per quarter. The Region
IV Project contributed to the -task by allowing funds that were
originally specified for consultant services to be used for travel of
the instructional staff in.going to the various instructional ¢ ters.
The ABE students, once they had a feel for the pregram’s phildsophy
and psychology, found it to be quite different from the traditional
training program and werve instrumental in inducing other students
to enroll in the program, ,

»
Perhaps the foremos{influence in the recruitment program was
' the attitude of the administrator and area supervisor's of ABE on the
state*level. The state coordinator and at least three of his staff.
gmoljed in graduate courses at ASU. Though this may hdve been \
sinply a “beau geste,” it influenced many ABE teachers to enroll,
with the idea that: “If the program is significant enough for state

officials to enroll, there must be something to it.” .

~ Retention. The process of retention presented a more difficult .
task. Though the Project had effective cooperation from the state
department, and Region IV Project, and students, the acid test was,
and is, the ability of the ABE staff to retain the students once
they have been motivated to enroll. If convincing them that_ the
program was genuine; that the philosophy was tenable; and tha/t the
procedures would .succeed; it was even more difficult to convince

rmembers of the ABE staff that such procedures had possibilities.

‘If, the students had a ‘;tongue in' cheek” attitude tow rd the
- . program when it was first presented to them, the staff too tongue
out of cheek and openly expressed the idea that “This simply will

: ’ 47 -
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not woyk ip training adults.” Time and again, the director stressed
—to Moth learners and instructors — the difference between train-
ing”and educating. You train sub-human beings. You educate hu-
mans. And though we have not fuily arrived in convincing the faculty

- of the logic of the process, we seem to be well on the way. _The irony

of the situz}tion appears to be the fact that in many instances stu-
dents haveigrasped the idea before the instructional staff. The
criticism was, and perhaps still is, that [“You can’t be too permissive
with students and expect them to learn; students flock to easy
courses;-students learn best when you give them the. ‘no nonsense,
get tough with 'em policy’; etc., ete. Nonetheless, the writer sub-
scribes to the theory that people learn best when the learning envir-

* onment is most conducive to learning. And coerciont does nqt appear

to engender that environment.” ,

Reorganization./ In developing a prograrr; that would provide
practical assistancg/ to the ABE teacher, the effort was made to es-
tablish the same-£ype of learning environment in the courses that
one would be expected to develop in the ABE classroom. In order
to do this, reorglanization was imperative. For example, the auto-
cratic approach by faculty was discouraged. Learners were encour-
aged — if nheed be — to disagree with the faculty without fear of
reprisals in grgdding ; they were encouraged to seek néw methods and
new answers to old problems; testing, as si.lch, was deemphasized
and ‘more strbss was placed upon teaching’ respect for the worth
and dignity ¢f each individual was held upper-most in the minds of
tHe learner Faculty advised: “I want you'to provide the same’
t{vpe of clagsrpom climate and learning environment ‘in your cldss-
room as ygu ﬂfi)n(l in this classroom.” Each student was promised a
$10 rewarfl for each time the instructor intentionally humiliated him
before ‘the class, and the class agreed that indeed the student had

een infentionally humiliategl by the instructor.

oo o
UNDERGR}ADUATE COURSES IN ABE

"During th:e first year &f the Procht two courses in adult basic
education were offered and developed.” Course 401, Fundamentals”
or 'I‘eachir}g in Deprived AYeas, acquainted. the students with the
characteristics of the deprivéd learner; the effects of environment
upon academic performance;ithe need for* ‘‘empathy” rather than
sympathy in instructing the deprived; some positives. of the disad-
vantaged learner 7and the need\for a “new breed” of teacher to work
with learners in this category. \ Course 402, Foundations for Teach,
in Deprived Areds, was concerned \\\'ith/those philosoph’ical, p7'ycho-

%
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logical, and socioeconomic Tactors that had great impact upon the
‘ABE learner and suggested 1mplxcat10ns for the teacher assigned to
work with learners in depnved areas.

LN

Couree 401, Fundamentals for Te chmg in Deprived Areas, has
been made a required undergxdduate ourse for all “elementary ma-
Jors” graduating from the “College of Education at ASU. This
recommendation was made through the influence of Dr. Zelia Evans,
Chairman of the Division. Dr. Evans having on numerous occasions
served as instructor. consultantf. and advisor of the ABE Program
at ASU. evident]y felt that the type of learning experiences provided
by the course \\ould be relevant.to the type of experiences that the
students would find valuable to themselves when they began work
in elementary schools. particularly in the less affluent areas of Ala-
bama. And, considering the great and grave probl of ‘“bussing”
pupils across cultural boundaries, Dr. Evans might %:fe had a tena-
ble pwint. Would that the same insight could have been made_in the
cuse of “secondary majors.” Of equal importance in the reasoning
of the program director was the knowledge thd4t"a large proportion
of Alabama ABE Le‘uherq were recruited from the elementary

classronms. . s

COOPERATIVE ACTION AND SUPPORT

Cooperative action contributed much to the develdpment of the
ABE Program at ASU. Mention has already been made of the co-
opemtion and assistance of the ASU faculty and the many consult-
anls visiting the program. Without the' cooperative action and
assistance of the followi ing agmlme% and persons, the program could

not/have made the progr ess that it did. ’

.|| Cooperative action. Cooperative actlon was manifested at four
lefdls: the regional, statgmuniversity} and at the local level. The
r¢gional project staff] Edwgfd T™NBrown, and his associates, broKid-
efl much assistance thirqugh continued conferences, visits to the cam-

us,land reviews _of the ABE Program. The State Department of
sducation thlough Norman O. Parker andrhis staff provided invalua-

le aligistance in the recruitment of studénts and suggestions fort
program development. The ASU staff were very- helpful by serving
as consultants and instructors and by supportmg the requests for
program appreval by the Graduate Council of the University. ‘Co-
operative action and interest was evidencdd at the local level by su-
perinte (1ents, teachers, and citizens. Facilities were provided for
t)1e program at no cost to the Unn ersnty In many instances super-
/m’tel.de fs and supervisors encoumged their teathers to enroll in the

-
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c.ourses., . ‘ S ..
Supplementary support. At first, tHe program had not devel- .

‘oped to-the extent that it was self-supporting. At- that time the N

regional project and the state department saw the need for providing
additional funds to operate the programy, This supplementary sup-

port was in the form of finance for professional 11terature, instruc- -
tional’ materlals, equipment, stlpends, two graduate assaefants for

the program, and funds whereby a large number 0 competent con-

sultan’cs could be engaged. f T

Outside agencles Mention has been made in/a prevxous seqtlon
‘of this report™of the many agencies that have rerdered services and
"given support to the program. Agencies such as t{e Community Ac-
tion Program, the Manpower Tra;mng Development Program, Volun:
teers+ In-Service fo America, vocational agenci s,Pand\others have
encouraged their instructional and administrative personnel to egroll -
in classes and, in many cases, have used the AB staff asconsultants
and/or 1nstructors in their programs. Busindss and industry have,
on several occasions, secuned members of the/staff "to make presen-
" tations "and serve as consultante in their programs. + During” the
early stages of the prOJect Area Manpower I t,ltute for Development
of Staff (A‘MIDS) provided assistance by making its facilities, equip- .
ment, and its staff available for the program at ASU. Also, the ‘\ .
ABE staff at ASU was .often invited to participate in the training
program at AMIDS. itis suggested that, ithout the cooperation of
all of.these individuads and agencles the ABE Program at ASU could
.not have gotten off to a good’ start. 1so, the cooperative actlon
of these agencies.did much to develop public awareness of the pro-
gram. .
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. fata determined the method or technique to be used in acquiring the -
"-'(lata. 1'The following methods were used: (1) review of thelitera- .

SUPPORTING DATA

. s
' .

In order to glye validity to the repmt it seemed essential to sub-
mit supporting data to provide some documentary evidence of findings
presented in the report. In de\elopmg the report it seemed impor-'
tant to (1) detérmine the kinds of data needed for the report, (2)
(letermme the source of data, (3) determine the method$ to be used
in acquiring and collectlné the data, and (4) determine the, manner

14

1

.in which the collected data would be treated.

.~ Kinds of data. The following kinds of mformatnon were consid- i
ered to be esqentlal for the development of the report: (1) the 1n1t1a- . :"
tion of the Project, (2) ;he type of program to be developed, (3) the ',
population for which the program was *being developed, (4)' ox’f;am— )
zation and operationigf the program, (5) the persistent problems :
confronting, the staff attempting to develop the program,. (6)
qtlengths and weaknesses of the pre-sqrvice and in-service programs

in Alabama (7) the human resources Me University campus that
could be used to antage in the program, and (8) the :hranlablhty

of resourtes ou'tside the campuq that could be used in the program

Sources of the data. ' The' data were collected from many and._
varied sources: (1) the administrative staff of the University (2)
selected members of the instructional staff at ASU; (3) area super-
visors \\ith “the State” Department of Education; (4) supervisors and
teachers with ABE progr"lms\m their school systems; (5) students.
enrolled in ABE courses for frladuate credit; (6) outstan(lmg educa-
tors invited to the campus as consultants in ABE; and (7) the geries __

of conferences consortia and regional meetings in ABE. , -

’ " Collecting the data. _Many methods and techmques were used
i/n collecting data. In most instances the kinds and sources of the

ture released by SDE, the regional project, and local school systems; .

(2} informal conferences with menlbej's of the ASU staff; (3) in- o
formal talks with the students and loéal personnel; (4) question- “‘\\ .
naires mailed to supervisors, superintendents, school principals, and \\ .
ABE teachers. Questlonnalres were also sent to participants® who FY
were invoived in the sumnier institutes condugted on the ASU cam— -
pus; and (5) letters and questionnaires. maildd to the many i

gram .

Analysis and treatment of data. Data from



- for presentatlon in the report Notes on the progress and’ devélop—
ment of the Project rogram were revnewed and pdated Fméncxal

. pup11< enrolled. The roster of the consultants visiting the campus
’ was reviewed and tabulated. During the Spring quarter’ of 1974
each of the students .enrolled in ABE classes — both o -campus and
off-campus — was interviewed to gain inputs on how the students

felt about’the PrOJect;(Plogram The data 4re presented\in the fol-

: \]owmg.sectlon in, tabulated from for brevity. .

Tﬁ*e‘ ABE staff listed 25 categories or activities in
staff engaged m its attempt i develop the Project, the staff, and
the Pxogram (Table I). The BE staff attempted to assess the ef-

: the re&ults of the efforts upon the development of three phases of
/ t the Proj'ect/Program Each category or activity was rated by means
'o'f b wei hted five-point scale. If the effort was def1n1tely pronounced,
or if ‘t‘hi activity was eonsidered to be quite effective, the effort
i or act‘i\ntyg was given a weighted score of 5, meaning “To a very
greaf extent.” ' If the effort was negligible or very li'mlted or if t e
activity was consxdered to be ineffective, the catego y, or activit

would be rated. 1, “To little or no extent.” For exafmp in Table I,

N

~ - ) Category 4, Use of Consultants, the category or. dctxvxty received a

'\f \ rating of 51 in all three phases, of the program: Project de\elopmen't \
N Staff development, and Program development. Category or actmty

- - 15 presents a different statistic. ‘Category 15 received a wéi hfed

o *scoro of 1,-- to little or no extent — on Project development and
Staff de\\elopment and a score ‘of 3 on progrgm development. This
indicates {hat very little \yas done by the A staff in the area of
_publications during PrOJect development and, Staff development, and .
only“small 1mpr0\ement 1',n publications duri g Program de\elopment
. It/seems important to note that the 25 cafegories or act1v1tfe‘s run -

L~ # continuous thresd through the three phases of the Program




TABLE L , *

IMATED EXPENDITURE OF EFFORT ON
«  PROJECT ACTIVITIES

Wexg ed Scores: 5-—& very great extent; 4——Great extent 3—Som
extent; 2—Small extent; 1—Little or no extent.

Project Staft Program
Develop- Develop~  Develop-
Category ~ ment ment ment Median
. Recrdiitment and Retention 5 4 3 4.0
. Staff Development 5 5 5 5.0
. Methods and Materials - 5 4 5 4.6
. Use of'Consultants 5 5 . 5 5.0
. Use of Supporting Staff’ 3 5  .3° 36
Use of Outside Agencies 5 5 5 5.0

v Effort Expended in L A ‘ : /
Program Planning 5 - 4 5 % 4.6 ‘

8. In-service,and Pre- / .
service Programs 5 5 5 5.0

9. Summer Institutes ° 3 5 . 5 " 43

10. Regional Conferences ‘ ‘
(SREB and SDE) 5 ‘5 4 .50

11. State Planning Meetings 5 .5 5.0

12. Services Rendered to
Other Agenciés /3 5 5 4.3

13. "Acquisition of Equipment 5 5 5 5.0

»14. Use of Multi-media in N
Instruction .3 4 5 © 4,0

15. Publications . , 4 1 1 3 1.6 ~

16. Consultant Services . :

* Rendered Institutions 5 5 ] 5.0 .
17. Creating Public Awareness 5 5 5 5.0 !
18.. Emphasis on Leadership 3. 5 /\5 43
19. 'Instructional Improvement 3 .5 /b 4.3
20. Emphasis on Human Relations 5 5 5.0 .
21. Pupil-Teacher Relationships : :
22. Increase in Pupil Enrollments 3 4 4.0
23. Bxtent of Visiffility of = MR y

- ABE Progra 3 5 5 - 43 .

' 24. Flexibility if Scheduling 5 .5 2 740
" 25. Accessibility of ABE Program 5 5 i2 /40 LSS
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FUNDINGS FOR PROJECT/PROGRAM

$2,5Q0 $ 450

o . .
Item 1969-70% 1970-71  1971-72  1972-73  1973-74 TOTAL
Summer
Institutes $35,000 $9§,696 $35,000 $35,000 $30,000
Region IV ) ‘
in ABE $35,000 $35,000 $35,000 $11,500 $ 5,500
‘Printing $ 2,000 $19500 $ 2,000 $ 1,500 $ 2,500
{
_ Graduate :
Assistants $ 5000 $ 5000 $ 5000 $ 4,000 ‘$ 4,000
Special : '
Projects ° $ 3,600 § 5000 $ 3,600
"/Regional % , (
Meetings $ 600 $ 600 $ 650 3 BOO $ 600
¥ .
-Consultants $ 2,500 $ 1,500 $ 2,000 $71,500 $ 2,500
Campus . :
Conferences $ 800 $ 850 $ 1,800
" Instruction  $ 4,000 $ 300

Instructional
Material .$ 1,000

$ 1,200 $ 850

s o

55
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P TABLE I

ABE CLASSES ON-CAMi;US AND OFF-CAMPUS.’

£3

CATEGORY 1969-70  1970-71  1971-72 1972-73  1973-74

—- QUG L - g T
- /

No. of ABE Classes 6 . 12 15 20 35
Student Enrollment 140 372 511 462 535
Institute . y
Participants 5 97 . 94 1 60 . 60 °
No. of Instructors ’ ' , y
on ABE Staff. 1 2 2 3 3
No. of Graduate
Assistants 2 < 2 2 -1 1
No. of In-Service - R ’ )
Workshops 6 6 3/
Wojrkshop . . .
Participants 444 980 371

:

’

Note: During the initial period of the Projggt the ABE staff was
working merely part-time in the Project. That is the staff «
was also engaged in teaching classes in fields other than ABE.

Note: Tuition for the courses varied. On an average, however, tui-
tion is computed at $21 per hour for graduate students.

* Data based upon estimates for the classes






« Four types of\tasks.were tackled during the 1mt1atory stages
o the Project. Thege were: (1§ the injtial tasks, (2) the develop-
mental tasks, (3) the\pperational tasks nd (4) the crucial tasks.

The operational\ tasks.
five- lasser tasks th
the Project:

The peratlonal tasks revolved aréund
Ssential for suéCessful operation, of

.
B

]

- ,l
'Securmg consultants of natmn;% ;tature to serve as cpnsult-
ants for the Pt'o_lect - -
2. Orientation and utilization of ASU staff members to serve
as advisors, éonsultants, and instructors in the Project.
3. Developing a Project design that evidenced flexibility, : ac-
cessibility, acceptability, and respectability on the ASU cam-
pus.and throughout the State o Alabamé’



purposes /
. . 5. A more comprehenswe concept of the te “set;\/ice to the
community.” a /

§

The crucial .tesks. Five tasks that tend
cess of the Project.were and still are:

1. The problem or task of reconcllmg innovative and creative
concepts of modern education wnth those existing concepts
in higher education that are more remote and traditional.

‘ 2 The need to solve the problem of decrease in program flexi-

\ Y bility and the increase in/stricter program structure that

|

\ ' tends to mstltutlonahze e ABE Program at ASU.

3.4 The rapidly emerging controversy over whether, or ot the
\ N { program and its services should be carried to the people,
b or whether thé trz}ditlonal cancept of the college and/or uni-

\ versity should be continued. .
| 4. The problem of qonvmcmg univergity staffs tha
. program can be flexible, accessible, acceptable, £nd yet main-
maintain respectability.

4

w- \ " to -the PrOJect/Program

these were: (. : e . i .

1. The number, of unflereducated adults comprising the “target
. ; . population™ /of ABE in Alabama, and the number of teachers
of these "adults who have recewed training from the ASU

2

'Pro;ect/Prdgram .
. The éfforts ; to. diminish thns number of underevaluated
4 3. The effec lvenes\s \of state, regional, and, fnatxonal agencies
in attacking the problem of illiteracy in the state. |
. The extent to which the ABE progrdm evxdenced lmprove-
ment wi ilm the last five years on the ASU campus.
The extent to which we see coordinated and cooperative effort
y natignal, regional, -state, and local agencies. .
e extent to which institutions of higher learning (ASU)

’ ,  foladult basic education,, //

7. The\ extent to which natlonal, ‘reglonal and state agencies
_have\ made significant contmbutlbns to the development of
leadexship at the locsy level.

' : 59
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be cxjucial to the suc-

5. The crucial task of creating public z\warene s of the need for
the Program that more than mere ?Qp-servme" will be given °

\
| Many areas in ABE re'cewedltreatment in the report. Some of

- hiave been involved, and have, made slgmfncant contrlbultons .

|



e’\ .
b . . N

% The extent to which the ABE program evidenced significant -~
[ progress during the last five years as a result of cooperative
* efforts among national, regional, state, and local agencies.

« " 9. Thé extent. to which there has been significant evidence of

@  staff development and dissemination of ideas to and from

‘ sther state(s‘ and regions, resuting in¢ah upsurge in leader--

‘%t the local leel. )
10. The ®xtent to avhich there has been a significant growth in
the enrollmerits in on-campus and off-campus classes in ABE.

4

, PURPOSES-AND/OR GOALS OF THE PROJECT

The purposes of the Project have been- fulfilled and with con-
tinted administrative support from the institation we may eventual-
ly develop the first adult basic education doctoral program i re-
dominantly black institution,in the natien. These original purposes
we.have met: oL N

1._ To “assist in jmbroving‘ the instruction of ABE learners at

the locallevel through the improvement of ABE teachers.
*2. To develop a series of courses designed tg enhance the capa-
bility of potentidl '‘ABE teachers in Alabama.

3. To work closely with personnel of SDE and the regional proj-
“ect in helping to improve the quality of “pre-service and in-
|service programs in the state. ] !

4. \To serve as liaison persons between ABE teachers at the local *

* level and those at the regional devel, through the improve-
ment of ABE teachers. =

5. To serve as consultants to personnel in ABE at the locil level.

6. To Qevelop a rationale wherein a Program in adult education
could be developed at the university level offering graduafe ' »
degrees in the field.

i

~
- 3 -

>

s PROCEDURES USED TO ACHIEVE THE PURPOSES :

Many activities and techniques® were used in the attempt to de-
velop the, Project. Working as a team the ABE staff and other in-
Terésted groups engaged in united effort to promote the Project.
Sonte of th'e“‘gactics used: were: \

1. Developing courses in the foundations; in the psychology of
the adult learner; in methods and mhtgrials; in eya]u\ation of
an ABE Program; and in other related areas. ‘

.60
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2. Engaging in in-service programs with SDE and the Region
IV Project on the state and regional level with the viewpoint
of improving the training programs of ABE personnel at the |
*local level. Materials developed at the in-service meetings
were disseminated to other local programs. Also, materials
developed on the university campus were made accessible to
ABE personnel in the various school systems of the state.

3. As members of the ASU faculty and as instructors of ABE
classes off-campus, the staff was in the strategic position of
strerYg‘t‘hening the lines of communication between university
personnel and local communities. .

4. As a regult of the formal courses taught both on-campus and
off-campus, our ABE staff was in position to help other ABE

. staffs in local communities to come to grips with some of

* the problems ercountered in’ attacking some: of the difficul-
ties of téaching disadvantaged adults. L 2

5. Jmproving- and strengthening the professional training of
personnel ,of the ASU faculty to the extent °that graduate
programs could be better formulated and operated on the
"ASU campus. v - o ’ A

" SERVICES, RENDERED_ TO COMMUNITIES,
~ ORGANIZATIONS, AND AGENCIES - |

Many services were rendered to local communities, organizafions,
and other agencies by the ABE staff, and the extensive nature of
the services tended to give the ABE staff more experiences in work-
ing on various problems. The following types of services were ren-
dered: ) : . .

» .
levels. -

1. Serving-as consultahts on national, regional, state and local

2. Making formal preéentations before various groups. ¢

3. Serving as ‘consultants for pre-service and in-service pre¢
gtams. ® .

4. Organizing and teaching graduate courses at the local level.

5. O'?ganizing and teaching classes for the undereducated adults

on.the pniversit_v campus and in the local- community. v
6. Orga'nizing and teaching classes for undergraduates in local
‘communities. - . : s

-

-,7. Se’rvin'g as speakers for “Men’s Day” and “Laymen’s Day."
8. Se'rving as consultants for personnel in Recreation #nd Play

at the regional level.. % . .

~ » - 61 o ’ )



= vigibility for the ABE Program at ASU. This visibility was reflected

. »

o

The services rendered to the various groups tended to provide “

throughout the state and perhaps throughout [Region IV. Some of
the agencies and groups served by the ‘ABE sfaff were:

1. AMIDS — Area Manpower Institute f Development of Staff
CAP* — Community Action Program ,
MDTA>— Manpower Development Ty ining Act '
VISTA — Jolunteers in Service to America y
Personne;]' vocational education at the state level.
Personnel of businesssand industry at the regional level.

o Otk w0 1o

Staff D?evelopmeqt in the Project/Prdgram. Staff development
was- another prohlem confronting the Project/Program. As men-
tio'neg previously, the problem was so crucial that officials of SDE,
SREB, and ABE staff at ASU concentrated the first three years of
the Project on the development of staff. Many procedures were nsed

and many meetings were conducted in the effort. Some of the many
procedures used were:

ferendes with faculty /members selected becaus

of their apparent interest in and/underst nding of the puyg-
poses of the program. ] / .

- 3. “Buzz/sessions” over a sandwich-an /coffee during whidh
time fthe group ‘to be or?nt ted co Id engage im conver
tiony and discussions of thie/project and its progress.

rences sponsored‘ by the
rom SDE, the university

v

6. The regional conferences cohducgd within e state by SDE
for the training
local levels.

staff was provided the opportun.ity to serve
as consultantd and/or observers. ‘

SR .. -
. The series of one day “drive-in” conferences conducted dn ,
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*,9. The five summer, 1nst1tutes conducted on the ASU. campus
for the purpose of trdining ABE teachers. Approx1mately
,374 partlclpants engaged in the 1n§t1tutes Five hours of
graduate credit, were awarded each % articipant, free of trr
ition. ‘Tuitions were granted by AS v

10. Three Consortia were conducted on the ASU campus. One
- consortium was for the administrative staff of the univer-
sity. The se&snd consortium was for the supervisory staff—
chairmeh of departments, heads of academic divisions, and
. others of this caliber. The third eonsortium was for the in-
structional staff at ASU including\the ABE staff and gradn-
ate assistants.. Each consortium was designed to keep the
ASU staff informed on what was going on in the Project/
Program.

11. One of the features of the staff development program that
provided much growth and;progress for the ‘staff was the
series o‘f Saturday meetings comp0sed of ABE staff; ASU
faculty, graduate assistants in the program, and AS]J stu;
dents enrolled,in the graduate program. Consultants were
used to serve 'as- observers and join in_the semi-formal dls-
cussions that ensued Thus, many academlc levels represent—

. ing many academic disciplines resulted in much interaction

4 between staff, students, and consultants.

12. During the staff development p 9gram — which incidentally

* permeated all three phases of the Project/Program develop-
ment process — more than fifty consultants were invited to
the campus to asmst\ in prggram-planning, to serve as con-
sultants, to help draft grdduate programs in *ABE, and to
serve as resource people/for staff and students. The work
of these individuals cafnot be overemphasized.

Program Development. /Program development in ABE at ASU
represents the culminatiod of activities pursued in the other two
phases of the Program. The success of the Program evidenced the -
fact that many of the/fheses and techniques advanced in the devel-
ment of ithe other phAses of the Project had momentous effect upon
the growth and deyelopment. of the ABE Program on the ASU cam-
pus an(l throughdut the State of Alabama. The ABE staff at the
University gaiyed experiences during the other two phases of the
Project/Program that were of utmost value in the effort td move
from Projegf toProgram. Apparently, program development in ABE
~at ASU was hn emerging, evolving proceSs' rather than a pre-planned
prograpd. The Program was emerging in that it arose from *the -
earlier attempts, to develop Project and staff at ASU; it was evolv-




ing in the sense thét it arose from the a tivities an(l designs of both

Project developmént and staff (lue]opm nt! Hopefu]h to even the’

most casual regderf the report will present ul(lenpfe of a continuous

thread of actjfitied an pmpo\e% that tend to form a COIltlg‘llOlh com-.

" plex of idealistic dffofts that Fesulted in the development of an ABE
Arogram At AR that 'has surpassed the. ,expectations of thos€ who -
ad tl/ foresight to attempt the mmatum of the F’IOJect

Fhe process of Program (le\dopment entailed the_utilization of
many uwleas. imaginatigns, m.dnulua]\, and ggéncies. Both reality
and relativisim had to be made a vital elerment of-the pm\;rgm Th
following e]ements, um\ulexed to be esser‘m(d for all phases the

me(f/l’unrmm were: (1) an ulentxtl(dtxon -6f the persistent prob'-',f

lems cenfronting the development of the Project: (2) in ‘olvement

of & wide array df lnlh\lllll"ll\ and resourcey in tackling the problems,.
(™) the productiyn ()P‘<L\O]ll s dmounq of matertals considered to.

be suitable for u 1(1010(111(&10«‘ adults, (1) developmogys of an in-serv-

ice program (le\lgned to meet the needs of ABE teachers, (5) develop-

ment of a prnm m ]e(ulmtr"to the Ma\teg s degree, an(l’ finally (6)
- the dév e]npment of ‘he “AA xx\ vear, Plogram in ABE.

(,m\\ th-in th quaht\ and quantity of the ABE staff, augmentéd
by the assistance of othm ASU staff. resulted in an enormous growth
in mlpl] enrollment in the Program both dn-campus and off-campus.
Increases in pupil mol]ment and in instructional staff gave impetus

; to a rhovement to ldev élop a program lea(l‘mg to the Master’s (leﬁwee
in ABE. Leading
te serve as consul
the Mastet's degra
versity catalogue.

R 1mnﬁeme]\

dnté in the development of the .Program. When
pxpmam was (le\ eloped and inclwded in the Unj-
mu]]mcntx in size and numbel of L]ab\(}\ 1ncreased

\

The climax o pro‘gmm dey el()pment
velopment of a program leading to the “&¢ ‘ certificate. {The move-
ment ™or the “AAY program received/its tmpetus from the Wlh%ter S
degree program,. |Ag gain, growth in number and quality of mqtruc-

al staff coupled with growth in stu(lent enrollment made posmble
(m«] ]”"r'a‘ al the ft.d\ll)l]lf'\ uf de\e]( mg \ll(,h apr ug The success
_descriptions,
dttl‘lbllt(’d.‘to the ‘e than do;ep
i mpys and met with«éh# Dean of the
/ ire(‘tox of the ABF Project, and co-

d.*;:the initiati&x'zm(l de-

L

andl course prex(n;‘)tlo s
conxultanh W ho came

Lon‘%u]tantx in the fxe](\j were contacted and asked |

N

)

—



approved. Again this evidences the importance of cooperative effort
and the utilization of-every available resource in the development of
any program or project. After the visit of the consultants — during
"which time certain courses were identified and described — the ABE
staff wrote a syllabus for each of fhe courses to be offered. The
svllabi were presented t¢ the administrative staff of ASU and to
representatives of the State Department of Education and were ap-
proved by both. r \ s,

’

HIGHLIGHTS OF THE PROJECT/PROGRAM -
| DURING THE FIVE-YEAR INTERIM “ote

Many activities and incidents have tended to puint up the prog-
ress and achievements of the ABE Project/Program on the ‘Alabama,
State University campus. No attempt will be made to present aJl
of the actiyjties and achievements of the program(s), however,” g\
brief revief of the history of the program suggeats 4t least t\velve'
hlgfhhght that seem worth\ of mention. - o R

Courses in ABE for Elementary Majors

Mention has been made of the fact that, under the leadershnp of

Dr. Zelie Evans, Chajrman of the Department of Ex ucation, courses
were dev elope(l in ABE that seemed to fit some of Uﬁe needs of teach-
eLs preparing to teach in clepm ed areas. Course 401, titled “Funda-
mentals for Teaching in Deprived Areas,” was recommended by Dr.
Evans as a required course for elementary majors in the (‘ollege of’
‘ Etlucation. Also, Course 402, titled “Founddtlom‘for Teachiflg‘ in
Deprived Aleas,’ was opened to both elementary and qecondarv ma-
JOM m the undegraduate school. X I

.. .
.t Sel

Development of the Master's Program in ABE T !

Another highlight in the program was the (le\elopment ,oif {he
Master's program in adult-basic education. In view of the fdet, that
the: adult basic educatign program was new on the ASU (;a'. the

¢

(le\elupment of such. a program during a span of three yeap ‘appears
to be an achievement worthy of mention. ;1‘; |
. . ’ R
, Developmenit of the “AA” Program in ABE ) Tt ‘

De\elopmpnt of the program leading to thg/Kix- yclat‘ “/K_”.\\ce“r-
tliuafe 1% ahother hl"‘hllg‘ht that has attrac o reglonal atte‘nﬁon

prehensne program on the graduate ';4 el that assures ABR P rso-n-\
nel with greater professional traming and capablhty '




. - - ; [ n/.'&'.‘/‘ ‘
ABE Director: Man of the Year ) ' ‘ ,f) :

: Another signal honor bestowed upon the ABE Pro_]ect aly ASU
' was the selection of the Project Director at ASU as the “Man of the
¥ Year™ in adult basic education. Though the award came as a gre;lt
., surprise to the staff and the recipient, it did evidence the fact that
-~ some inroads had beenlmade in the task of creating “public awareé-
ness”” of the ABE Project on the ASU campus. The recipient con-
, siders the award as public recognition of the Project; what the Proj-
*% ect has meant to Alabama; arid the outstanding work of the ABE
staff, the staff at ASU, and other supporting staffs and agencies.

Publication of Handbooks in ABE ‘ 3

Ancther highlight in the Project/Program that seems to be
worthy of note is the publication of a Handbook in Adult Basic Edu-
‘cation, Volume I apd II. The two publications funded by SDE made
many contributions to the growth and development of staff and pro-
gram on the ASU campus. Recognition of the two publications has
.’ spread beyond the sphere of the ASU campus. This has been the
result of the leadership and foresight of Edward T. Brown, Director
of ABE Staff Development Project in Region IV. As a result of the ‘
Project’s national disseminaticn, the two publications have received
attention that has extended beyond the borders of Region IV. Re- )
quests for copies of the ptiblications have come from states as far //
west as California; as far east as New Jersey; as far south as Mis,
sissippi; and as far north as Michigan and Ilinois. It should be
mentioned just here that extensive requests for copies oTV%; two
publications stemmed from the review of Volume II that ap ared
in IDEA a few months ago. IDEA, as a publication “and review of )
abstracts on curr t literature, is w1dely read, as evidenced by .the
" ——-fact that many individaals write the ASU Project requesting copies

qf the publication.” Without IDEA this would not have been possible.

ASU Selected as the, Site for National Institute for ABE Teachers

Another significant highlight of the ABE Pro_]ect/Program at

ASU was the sélection of Alabama State University as the site for )
a gational summer institute fo?' ABE teachers concerned with prob—
-lemg besetting uneducated, or uﬁdeleducated ‘adults’in rural areas of
’ _ the Southeast. The mstltute, funded by HEW, brought together 97
' participants from 17 states. " Proposals for the institute (s) were to
be written and sent to HEW for review prior to the deadline during
* the Fall of 1970. 'The proposals were competitive in that HEW ad-
vised that the best proposal written by an institution of higher learn-
ing would recc;lve thl grant. During the Spring of 1971 officials of
ASU were advised by. HEW that ASU had been selected as the site

} 66

vv[Kc s S |
: LR
3‘.



s
(1%

[

-

L]

Y .to say, the ABE staff at ASU in writing
the proposal } '_.r\nuch on the assistance of many, many

a‘ndmduals

3/ erhaps the most gratlf 1h§; experience in the program, particu-
Yarly as far as the ABE%taff is concerned was §he sensational growth
of student enrollment in, the program For some reason, assuredly
unknown to the ABE staff;/enr oltgnents in the ABE courses increased
in abnormal proportions. During one quarter in the summer sessicn
(summer sessions are usually lar \er on the gra!d\\late level than any
. other quarter) the writer remembers having aprroximately eighty-
&ve students in one course; sevenfy odd in another course; and
more than fifty in a third course. And at no txrne did the classes
offered by the gther 1nstrnctors fa1}‘ to enroll a regular quota of stu-

dents. e/ - -

E Visits of the ABE Directors to the ASU -Campus

Another hlgh’hght of the’ ABE program at ASU was the visit of
'.State Dlrectors of Adult Basic Education in the se\eral states com-
vprlsmg' Reglon\ IV of the Southeast. THpugh travel was provided

. for each of the state directors’to visit the summer institute of 1971,
- the mere fact'that they cared enough to come despite their busy
- schedule was iddeed gratifying to the ABE statf.

! ASU Staff Participations in Other Regional Conferences

Another highlight of the ASU Project was the inwifation and

opportunity te participate as a consultant in other regional confér-
: ences. ’Through two 1nv1tat10ns, which the ABE Director at ASU
, accepted, the ‘wrlter was afforded opportunity to make presentations

and/or serve.as'consultant to ABE perconnel from the states of Ar-
kansas, Texas and Louisiana. The writer was gratified by the twice
extended tw1ce accepted, invitations to repeat performances

Wotrk With R‘eglonal Park and Recreational K
Compxssxon 4n a Reglonal Basis .

4An ‘“eye- -opening” "highlight of the experiences with the AﬁE
Project stemmed from an invitation for the di tor to adress a
group of reglonal supervisors and admmlstrators froln several states
of the southeastern aea. After recovery from astoundment of an in-
vitation frbxn such a group, and after haying been -advised by th
reglonal director of.the program,, the one who extended the invitd-
tion, that the pr1me purpose of the meeting was to flnd out “How
do‘yon relate with, and motlvate undereducated adults to engage/in

. recreatlonal activities? ” What I said, is not xmportant to the purpose




b

K

1

A\

x
P
\
b~

>

LTI _; ‘ . =
A ] g _ ¢
y ; «}
an interstate bagis, is4ndéed important to the purposes of this re-

port in incﬁEatin/g what we cdnsider the_ highlights of the program
~f ABE at ASY

Affiliati
Adu

s ( the State I')epar’tment,of Education,

ms wi
Basic {%ucat ion . . -
Affiliatigns with the State Department of Education in the area
of ABE hads been most fruitful. This is considered as another high-
light in the Program/Project in that it adds stamina to the prestige
of the program on the ASU campus and throughout the State of

Alabama. The ABE Directof at ASU is.a member of both the State”
Planning Committee for ABE,an(Lthe_-'StateIAdvisory Committee™or

~ ABE in the State of Aldbami. This, too, is considered as-a ‘great

»

s - highlignt in the program at ASU in the area of ABE. -
. - [ . <' .

¢

Professional Elk\nploymént of\‘G'téduate Assistan ’

Great care’was exercised {ﬁ'the selection of graduate assistants
to serve in the '‘ABE Program.' The son for this should be quite-
obvious to the i"e'gx(ler: the stifa‘ 8 for academic support in ABE
are higher, thus e Wire careful to select candidates who although
acardemically 'pro;fi‘cient 'eré’&.f)écially interested in working with
the deprived a{lult“%onld adjust to the flexible climate of an adult
classroon, an ‘ﬁ'_‘é had reasonabﬁ‘e expectation of joining a school
system,whi vyon\l:d‘ gmpl,os/themn‘in the adult program.

- H v“ ’Q g
Increase in Proiessl\'p‘nal\Grm th'lofiABE Staff e

‘Another hif;hlf'gls;t in the progfam was the increase in profes- -

sional training of t}fe',‘:ABE staff ','at ASU. During the five-year

intertm two xhember_s". of the reg_ul'%r “AA” program — forty-five

the potential of the ABK staff at'.A',$' .
. 1 P e
Formal Reports of the }’i}fév:,Sum.m'er Institutes
Following 'eg *h Summe§° instit,uté“, — except the institute con-'
ducted during the sun nier of 1974 —1a formal report was developed
by the institute staff, and printed o mercially for distrigution to
ABE personnel tl‘lr&lghout the Staté',o Alabuina and other neighbor-
ing slates. The writing of the formal reports resulted in the increase
»of experience and1 pertise of both Qlef ABE staff and the institute
staff. ffIt’h’a'Sdin(leqh been gratifyingitd hoth staffs to have commer- -
cial prirff'ilng and bgblishing compzmiis Write for copies of the formal

hours of credit béyond' the Master’s Hlegree — has tended to increase

B
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GLOSSARY OF AGENCIES AND TERMS

In order to facilitate the Qommumcatlon of 1deas certain, terms
and agencies abbreviated in this report, we define” and/or identify in
the glossary.

] .
1. ABE — Adult Basic Education " .
2. AE — Adult Education /~

3. ALAPCAE — Alabama Association for Public and Contmu-

ing -Adult Education

4. AMIDS — Area Manpower Institute for Development of
Staff
5. ASU — Alabama State Unjversity
6. CAP — ('ommunity Action Program
7. Dissemination’ — The process of distributing articles; mate-
rials and pubhcat/ns throughout Region IV and other area/s
8. Interdisciplinary appxoach — The practice of having lnd(
viduals representing several academic disciplines to discuss
a problem(s) from a viewpoint of their discipline (as a group)
9. Multi-disciplinary approach — Cutting across many subject-
matter lines and appealing to'many disciplines in an effort
to make an mdepth study of the prob]em(s)
10. NAPCA atlona] Asmcxatlon of Public an(} Continuing
, _Adult Educatlon
11. OIC — Oppmtumtv Industnal Center
. 12. The Pro_lect — Refers to the fqut three years of effont in
ABE at A%U .
13., The Program — Refers to the last three years of effort in
ABE at ASU ‘ .
14. Region IV — Eight states of the southeastern area of the
United States: Alabama; Florida; Georgia; Kentucky, Mis-
% sissippi; North Carolina; South Caroh_na and Tennessee.
15. SDE — State Department of Education (Area of Adu‘]t Basic
Education) . .
- a 9 .
16. SREB — Southern Region Education Board. Note: In this
report when the terin SREB is used it refers merely tg/that
. 69 .
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division of SREB that is working with ABE Projects in
Region 1V, rather than the entire agency pf SREB."

State Advisory Committee — composed of professional per-
sonnel, representatives from business and industry, and lay
people. This committee assjsts and advises SDE on the prob-
lems confronting adult basic educatlon in the State of Ala--
bama

State Planning Committee — This committee assists the
State staff in developing state plans for the promotlon and
development of the ABE Program within the State.

. VISTA — Volunteers in Service to America

Graduate Assistants — Top level students, majoring in adult
basic education who have been granted annual stipends to
assist them financially in pursuing their Master’s degree, or
to obtain the “AA” certificate,

\



